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ABSTRACT 


The study sought to identify the factors which Alberta teachers 
perceived as being important to the teaching act in various subject- 
matter fields and grades. The study also investigated the relationship 
between the atttitudes which prospective teachers possess at the com- 
pletion of a four-year preparation program and their subsequent success 
as teachers. The third problem of the study was to determine what 
influence biographic variables have on teacher attitudes and teacher 
SUCCeSS. 

Data on teacher attitudes had been collected in 1964-65 and 
1967-68 by means of the Education Student Attitude Inventory, which 
included ten scales: Thinking Introversion, a measure of interest in 
reflective thought and abstract ideas; Theoretical Orientation, a 
measure of interest in scientific activities and methods; Estheticism, 
a measure of preference for varied artistic matters and activities; 
Social Introversion, a measure of interest in relating to other people; 
Education Profession Aspiration, five measures of level of aspiration 
within the field of education; and Professional Attitude, a measure of 
agreement with policy of the teacher organization. The teacher success 
data were gathered in 1971 by means of the Survey of Contributions to 
Teaching, sent to 288 teachers in Alberta. The final sample used in 
the analysis consisted of the 203 teachers for whom attitude data and 
teacher success data were available. 

Analysis of the teacher success data revealed that teachers 


regarded process criteria to be the most important factors in their 
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self-ratings of teaching success. Respondent self-ratings were used to 
ealeulare presage, process, and Product ratios. Overall self-ratings 
were highest on presage criteria, and lowest on product criteria. 

When the Overall Success, Presage, Product and Process ratios 
were compared to teacher attitude scores, several significant correla- 
tions ranging from .15 to .25 were obtained. Thinking Introversion 
correlated positively with all four teacher success ratios; Social 
Introversion correlated negatively with the Presage ratio; Theoretical 
Orientation correlated positively with the Overall Success and Presage 
ratios; and the aspiration scores on: the Certainty of Attainment scale 
correlated positively with the Overall Success and Presage ratios. 

Grouping data according to personal and professional variables 
resulted in a number of additional findings. Sex, age, route, and 
amount of university education were believed to be possible sources of 
influence on teacher attitudes and self-ratings of teaching success. 
Year of attendance at university, university average, division of main 
teaching responsibility, type of teaching position held, main subject 
area of assignment, and date when the questionnaire was returned, were 


not related to teacher attitude and teacher success scores. 
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Chapter 1 
STATEMENT OF THE PROBLEM AND ITS SIGNIFICANCE 
I. INTRODUCTION 


The concept of teacher effectiveness is of such major importance 
that researchers have expended some fifty years in trying to determine 
the characteristics of an effective teacher. In studying teacher 
effectiveness, researchers have examined teacher personality and personal 
and professional characteristics, teaching methods, pupil growth, and 
classroom interaction. But, according to Saadeh (1970, p. 73) "the 
findings have been insignificant (often contradictory), and few, if any, 
generalizations have been established." 

One major problem appears to prevent researchers from obtaining 
significant results; Selakovich (1970, p. 225) identifies this: 

If successful teaching could be reduced to a list of competencies 
which would be acceptable in all situations, evaluation of teaching 
might be a simple matter. Unfortunately this is not the case. 

What seems to be required is a major redesign of research on 
teacher effectiveness. Corman (1967, p. 10) proposes that "we break off 
our attempts to find and impose consensus for teacher behavior." Educa+ 
tors should replace this notion of trying to define the effective or 
competent teacher by a consideration of each and every teacher as an 
eau individual. An assumption underlies this proposition, namely 
that every teacher makes some contributions to teaching which reflect 


his own strengths as an individual, and which may be unique to him. If 
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one takes the position that the answer to teacher success lies within 
the individual teacher, then a related issue becomes one of designing 
a study to measure self-concept, or the “internal organization of the 


individual's perception about himself" (Parker, 1966, p. 691). 
II. STATEMENT OF THE PROBLEMS 


The present study was concerned with three problems: 

l. What factors do Alberta teachers perceive as being 
important to the teaching act in various subject-matter fields and 
grades? 

2. What is the relationship between the attitudes prospective 
teachers possess at the completion of a four-year preparation program 
and their subsequent success as teachers? 

3. What influence do biographic variables have on the 


relationship between teacher attitudes and teacher success? 
III. ‘IMPORTANCE OF THE STUDY 


Byrne (1962) points out that those involved in research in the 
area of teacher effectiveness refer hopefully to each new study as a 
possible breakthrough. The present study assumed that some worthwhile 
findings might result if relationships were found between teacher 
attitudes and teacher success. 

Finding relationships between teacher attitudes and teacher 
success could be of significance to teacher education institutions, 
local school jurisdictions, and to the individual teacher himself. Being 


able to accurately predict teaching success from attitudes could serve 
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a dual purpose for teacher education institutions: first, such 
information could be an aid in determining which individuals should be 
accepted into a teacher preparation program. Second, such information 
could prove useful in suggesting ways that existing content in teacher 
education programs might be modified in order to make the preparation 
program more effective (Byrne, 1962). 

School boards are interested in attaining as close a match as 
possible between the individual teacher and the classroom in which he will 
be teaching. Findings on the relationship between teacher attitudes 
and teacher success might assist school boards in their staffing 
efforts (Chaffee and Wagner, 1970). 

Teachers could benefit from a self-report questionnaire that 
could give them some indication of why they are successful; it is 
anticipated that teachers who were aware of their strengths 
and weaknesses might be more apt to undertake improvements in their 


instructional practices. 
IV. DEFINITION OF TERMS USED 


Self-Repori 

Self—reports were used as a measure of inferred self-concept 
of teacher attitudes and teacher success. The definition of self- 
report used in the present study is one given by Parker (1966, p. 691). 
Parker defines self-report as "a behavior representing what the 
individual is willing and able to say about himself when he is asked 


to declare his position." 
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Attitude 

The concept attitude was defined as ". . .the sum total of a 
man's inclinations and feelings, prejudice or bias, preconceived notions, 
ideas, fears, threats and convictions about any specific topic" 
(Thurstone, 1959, p. 216). Kerlinger (1963, p. 5), gives a more 
concise definition, and says that "in short, an attitude is a set, a 
readiness, a predisposition to behave in certain ways toward things in 
the environment." The present study was delimited to the attitudes 
measured by six scales in the Education Student Attitude Inventory. Four 


of these were taken from the Omnibus Personality Inventory and are 


described in the Research Manual (Omnibus Personality Inventory--Research 
Manual, 1962, pp. 4-6) as follows: 


Thinking Introversion (TI) (60 items): Persons scoring high 
on this measure are characterized by a liking for reflective 
thought, particularly of an abstract nature. They express 
interests in a variety of areas, such as literature, art, and 
philosophy. Their thinking tends to be less dominated by objective 
conditions and generally accepted ideas than that of thinking 
extroverts (low scorers). Extroverts show a preference for overt 
action and tend to evaluate ideas on the basis of their practical, 
immediate application. 


Theoretical Orientation (TO) (32 items): This scale measures 
interest in science and in scientific activities, including a 
preference for using the scientific method in thinking. High 
scorers are generally logical, rational, and critical in their 
approach to problems. 


Estheticism (ES) (24 items): The high scorers endorse state- 
ments indicating diverse interests in artistic matters and activities. 
The content of the statements in this scale extends beyond painting, 
sculpture, and music and includes interests in literature and 
dramatics. 
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Social Introversion (SI) (54 items): The high scorers withdraw 
from social contacts and responsibilities. They display little 
interest in people or in being with them. The social extroverts 
(low scorers), on the other hand, seek social contacts and gain 
satisfaction from them. 
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The fifth scale, the Education Profession Aspiration Scale, is a 


measure of a person's level of aspiration within the education 
profession. The sixth scale, Professional Attitude, is a measure of 
the degree of the respondent's agreement with policies of a teachers' 


organization. 


Teacher Success 

In this study teacher success was operationally defined as a 
self-identification of behaviors which teachers perceived as being 
important to the teaching act in various subject-matter fields and 
grades. The Survey of Contributions to Teaching was taken to be an 
identification of the specific behaviors that contribute to an 


individual teacher's success. 
V. ASSUMPTIONS 


1. It was assumed that participating teachers possessed the 
knowledge and insight necessary to accurately complete the Education 
Student Attitude Inventory. 

2. It was assumed that the TI, TO, Es and SI scales of the 
Omnibus Personality Inventory possessed a degree of reliability and 
validity suitable to an Alberta study. 

3. It was assumed that every teacher is successful to the 
degree that he makes some contributions to teaching which reflect his 
own strengths as an individual. 

4. It was assumed that participating teachers possess the 
knowledge and insight necessary to accurately complete the Survey of 


Contributions to Teaching. 
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VI. LIMITATIONS 


This study was limited to attitude data. collected by the 
Education Student Attitude Inventory. Furthermore, the measurement of 
teacher success was limited to self-report data collected by the Survey 


of Contributions to Teaching. 
VII. DELIMITATIONS 


l. Only individuals who were enrolled in the foutth year of 
a Bachelor of Education degree program in 1964 or 1968, or who were 
enrolled in an after-degree program in 1964, were included in the 
sample. 

2. To be included in the sample, the individuals must have 
completed the Education Student Attitude Inventory. 

3. These individuals must have been actively involved in the 


fieldsot education in Alberta in O71. 
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Chapter 2 
REVIEW OF THE LITERATURE AND RESEARCH 
I. INTRODUCTION 


A review of all literature pertaining to teacher competence would 
be a formidable task. Burgess (1970, p. 6) focuses on the difficulties 
involved when he says, "not only is the literature on teacher competence 
overwhelming, but even bibliographies on the subject are becoming 
unmanageable." 

Therefore, a decision has been made to delimit the number and 
scope of research included in this review. A major emphasis will be 
accorded to research findings, and only studies and articles that have 


relevance to the present study will be included in the present review. 
II. ATTITUDE MEASUREMENT 


A study designed by Ratsoy (1965) to investigate attitude 
differences among education students at various stages of a teacher 
education program, is of particular significance to the present study 
since some of the information which he collected on University of Alberta 
students was utilized in the present study. To obtain the data for his 
study, Ratsoy administered an Education Student Attitude Inventory to all 
students enrolled in the four undergraduate years of the University of 
Alberta teacher preparation program. The students responded to a 
battery that included: four Omnibus Personality scales, namely, 
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Thinking Introversion, Theoretical Orientation, Estheticism, and Social 
Introversion; an Education Profession Aspiration Scales an Education 
Profession Attitude Questionnaire; and a General Information Question- 
naire. Ratsoy concluded that the longer the time an individual spent 
in the teacher preparation program the greater was his orientation in 
the direction of experienced teacher attitudes. 

Ratsoy extended this study.in 1968, by gathering data from 
virtually all fourth year Faculty of Education students. Many of these 
individuals had filled out the Education Student Attitude Inventory in 
1964-65 when they were beginning their first year of teacher education, 
and again in the conte of 1968 when they were completing their fourth 
year. 

Weseen (1970) utilized Ratsoy's data of 1964-65 and 1967-68, that 
is he used the data for 105 students who had proceeded directly through 
the Bachelor of Education degree at the University of Alberta. The 
specific purpose of the Weseen analysis was to determine the existence 
of and amount of change in five personality variables for prospective 
teachers passing through a four-year teacher preparation program. The 
analysis revealed that personality, as measured by the paper and pencil 
test, does change during a teacher preparation program; the group 
increased significantly in Thinking Introversion or preference for 
abstract and reflective thought, Theoretical Orientation or preference 
for scientific methods, and in Professional Attitude or degree of agree- 
ment with policies of a teacher's professional organization; the group 
decreased significantly in Social Introversion or preference for 


avoiding relationships with other people. 
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Tif. TEACHING SUCCESS 


Probably the most difficult task one faces in designing a study 
to compare teacher attitudes and teacher success is in deciding how 
teaching success should be measured. By what method should teaching 
success be measured? Who should determine if a teacher is successful? 
What criteria should one use in evaluating teacher effectiveness? These 
are crucial questions that should be carefully considered by a researcher 


concerned with teaching success. 


Observation as an Indicator of Teacher Success 

Most studies that have attempted to measure teacher success 
have used supervisor ratings, but in the last decade research has 
pointed out some shortcomings of this approach. Ryans (1960) found 
that two observers simultaneously watching the same teacher tend to see 
and to respond to quite different events within the total teaching 
situation. In a later study Lund (1965) also found that principal and 
supervisor evaluations were different. In the 1969 Encyclopedia of 
Educational Research, Flanders and Simon point out that supervisor 
ratings do not correlate with ratings of other supervisors, and add 
that the ratings seem to be highly biased and subjective. 

Kerlinger (1963) indicates why observer ratings do not correlate 
with each other, saying that the judges' attitudes toward education 
influence their perceptions of what are desirable teaching traits. 
Musella (1970) agrees with Kerlinger; he claims that the lack of 
correspondence between ratings by supervisors, colleagues, and teacher- 


training specialists is due to the influence of variables related to the 
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10 
personal characteristics of the raters. Byrne (1962) adds another 
reason. He asserts that supervisors are inclined to rate teachers in 
the light of what is currently significant. Individualizing instruc- 
tion, for example, would likely be very important to a number of the 
supervisors of today. 

In an attempt to find a more objective means of measurement, 
many researchers diverted their energies to the use of student ratings 
of teacher effectiveness. Unfortunately, pupil descriptions do not 
seem to be the answer either. Pupil and supervisor ratings apparently 
share a serious shortcoming; the rater can report only what the teacher 
does as he perceives it. 

Getzels and Jackson (1963) in the well-known Handbook of Research 
on Teaching, indicate that there is evidence showing that teachers, 
students, and supervisors differ on what constitutes teacher effective- 
ness. Stern, who also wrote a chapter in the above-named book, says, 
"a number of investigations confirmed lack of correspondence between 
ratings by supervisors, colleagues, and students" (1963 , p. 421). 

Another method has gained in popularity in recent years. 
Flanders and Simon (1969) indicate that analysis of verbal interaction 
in the classroom appears to show more promise than other techniques 
used to date. But, once again there are difficulties; Kleinman (1966, 
p. 236) points out that there are major problems in using interaction 
analysis, 

Because of the time, expense, and professional skill involved, 

the reluctance of teachers and administrators, the limited number 
of visitations feasible, and because the observation of a 
phenomenon changes it. 


Having to specially train evaluators discourages most researchers from 
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using the interaction analysis technique. 


Sel f-Evaluation 
The answer to effective teaching may lie within the individual 
himself. Perhaps a self-report, made by the subject himself, may form 


a basis for inferring what his own competencies as a teacher are. 


Research. Many studies have utilized a self-report as a direct 
measure of self-concept (Wylie, 1961). Strong and Feder (1961, p. 175) 
claim "a review of literature reveals that at least 15 different 
instruments have been devised within the past few years to measure some 
form of an individual's concept of himself." Ryans (1960) made use of a 
self-report inventory in his Teacher Characteristics Study. Richards 
(1966) refers to a study conducted by Taylor, Smith, Ghiselli, and 
Ellison in 1961 in which self-ratings were among the best predictors of 
on-the-job performance of physical scientists. Richards himself used a 
self-report in a study he conducted in 1966. More recently Bunyan 
(1970) utilized self-reports in a study he conducted with elementary 


student teachers at the University of Oregon. 


Limitations. There are a number of limitations to using a 
self-report. Silver (1965) listed the following as factors which 
might influence an individual's self-report; clarity of subject's 
awareness, availability of adequate symbols of expression, willingness 
of the subject to cooperate, an individual feeling of personal adequacy, 
an individual feeling of freedom from threat and social expectancy. 


Mulford's (1970) study added one more limitation to the 
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Le 
list; Mulford found that self-ratings tended to be optimistic as 


compared to supervisor ratings. 


The setting. Not only is each teacher an unique individual, but 
the setting in which a person is teaching is also unique. Recent 
studies in Georgia Tech, Indiana University, and the University of 
Michigan substantiate the point that teaching is contextual (Turner, 
1970). In Georgia Tech, for example, the instructor who presented a 
highly structured course and was calm was seen as good if he drew low 
anxious, relationship-oriented students, but if he drew high anxious, 
task-oriented students, he might not be viewed as good or preferable. 
Likewise, Ryans (1967, p. 51) presents the viewpoint that there are 
no universally good or poor teachers: 

are as specific characteristics of the teacher are concerned, 

what is judged "good" teaching by one person, one community or at 
one time may not be similarily viewed as "good" by another person, 
another community or at some later time. 

A review of research yields the following general conclusion: 
"No single person is a universally effective teacher. Teachers display 


competency or its lack in relation to specific teaching situations" 


(Byrne, 1962, p.°23). 


Criteria. Development of criteria is a necessary prerequisite 
to any assessment. If there are no universally good or poor teachers, 
then it follows that there is no universal list of criteria on which 
teachers can rate their teaching success. 

According to Byrne (1962), the criteria that are listed in 


self-ratings inventories should reflect wide consensus. Criteria 
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recorded in studies done by Moore (1966), Thomas (1969), and Rogers 
(1970) do meet this stipulation; that is, the criteria do reflect 
consensus of a large number of individuals in Australia and Alberta. 
Opinions of Australian Inspectors of Schools were the source of the 
criteria analyzed by Moore (1966); Thomas replicated Moore's study with 
Victoria High School Principals to come up with lists of criteria; 
Rogers carried out basically the same study as Moore and Thomas with 
Alberta High School Principals. Not only were the criteria almost 
identical in these three studies, but findings were also similar. 
Respondents (1) placed similar emphasis on individual criteria utilized 
in these three studies, (2) deemed process criteria to be most important 
when teachers were being promoted to another classroom and position, 

(3) stressed process criteria when teachers were being promoted to an 
administrative position. 

Mitzel (1960) claims that criteria for teacher effectiveness 
research can be placed into one of three categories: presage, process, 
and product. McAvoy (1970, p. 10-12) defines these categories as 
follows: 

Presage variables are a measure of those characteristics which 

a teacher or pupil brings to the classroom; process variables 
include those behaviors, moves or strategies which are employed by 
a teacher or pupil in a classroom situation; product variables are 
measures of instructional outcomes. 

Factor analysis revealed that the criteria in Roger's study do exhibit 


a general tendency to load on the three factors of presage, process, 


alia Product. 
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IV. RESEARCH RELATING TEACHER ATTITUDES 
TO TEACHER SUCCESS 
Different teachers have different attitudes, but what relation- 
ship is there between attitudes teachers possess and their subsequent 
success as teachers? This is a question that numerous researchers have 


tried to answer. 


Using Observer Ratings 
Getzels and Jackson (1963) refer to a number of studies involving 

use of the Minnesota Teacher Attitude Inventory (MTAI) which are worthy 
of mention. In 1953 Hellund conducted a study with the purpose of 
determining whether the MTAI could be used to discriminate between 
students who go on to become effective teachers and those who do not. 
Composite ratings by the teacher's supervisor, who in most cases was a 
principal, were used as measures of teaching effectiveness. These 
ratings were eonaxs8h to teacher MTAI scores, but positive findings were 
few. La Bue conducted a study in 1955 in which he concluded that the 
MTAI is useful in identifying correlates of teaching success. This 
conclusion was based on correlations in the order of .25. In studies 
conducted one year: later, Sandgren and Schmidt, and Oelke, used 

critic teachers’ ratings as a base of teacher success, but when they 
compared the critic teachers' ratings with MTAI scores, they found no 
significant relationship. They concluded that the MTAI cannot be used 
to predict possible success in teaching. In 1957, though, Stern and 
Hardy reported satisfactory predictive relationships, as did Justiz in 


a recent 1969 study. Justiz (1969) found a relationship between student 
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teacher attitude, as measured with the MTAI, and pupil achievement. 
Results from recent studies that used attitude measures other 
than the MTAI have been encouraging. Chabassol (1967) designed a study 
to compare variables which predicted success in male teachers at the 
elementary and secondary levels. Inventories were used to measure 
attitudes, and evaluations of cooperating teachers and faculty members 
to measure teacher success. A relationship between teacher attitudes 
and teaching success was shown to exist. Gates (1968) also found a 
relationship between attitudes and success; with regard to attitude, 
teachers rated effective appeared to have a more positive attitude 


toward teaching and children than those rated ineffective. 


Using Self-Ratings 

Research comparing teacher self-ratings and teacher attitudes 
seems to be practically nonexistent. One such study was conducted by 
Lantz in 1961. In this study, involving elementary student teachers at 
the University of Minnesota, Lantz found that self-concept variables 
were unrelated to scores on the Miller Analogies test and the Minnesota 
Teacher Attitude Inventory. Self-concept scores were related to four 
scales of the Minnesota Multiphasic Personality Inventory. 

The conclusion of Ellena, Stevenson and Webb in 1961 seems to 
hold true today: there is a small but positive relationship between 
attitudes and teaching success. Or as Tippen attests, ". . .it has 
been suggested that a teacher's effectiveness depends at least as much 


upon his attitudes as upon his length of experience or qualifications" 


(1966; (pv8142). 
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V. INFLUENCE OF BIOGRAPHIC VARIABLES ON TEACHER 
ATTITUDES AND TEACHER SUCCESS 
Differences have been shown to exist in teacher attitudes and 
in teacher success when teachers have been grouped according to the 
personal variable of sex, and the professional variables of subject 


matter field of concentration, teaching experience and teaching level. 


Variance in Teacher Attitudes 

As mentioned previously, Ratsoy's (1965) study is of special 
importance to the present study, since some of the information which he 
collected on University of Alberta students was utilized in the present 
study. Ratsoy found that there were significant attitude differences 
between education students when they were classified according to social 
categories, conditions of personal status, and teaching experience. 
When students were classified according to sex, males had a higher level 
of occupational aspiration than females; males were also higher than 
females on Theoretical Orientation or preference for using the scientific 
method; females were higher on Estheticism, that is, on interest in 
painting, sculpture, and music. Classification by subject matter field 
of concentration provided consistent differences; the mean scores of 
female elementary majors were lower on interest in science and scientific 
activity, attitudes expressed on policy of a teachers” organization, and 
liking for reflective thought and interest in a wide variety of areas. 
Teaching candidates in the fourth and final year of the preparation 
program differed significantly from first, second, and third year 


candidates in attitudes, that is, these individuals had a higher liking 
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for reflective thought and interest in a wide variety of areas, a 
higher interest in science and use of the scientific method, and a 
higher occupational aspiration. 

Weseen (1970), who utilized Ratsoy's data, likewise found 
differences when the data were grouped according to biographic variables. 
Theoretical Orientation was higher for males and mathematics, or science 
majors, and Estheticism was higher for females and non-science majors. 

The many other researchers who have used teacher attitude 
measures on prospective and practicing teachers, have likewise found a 
great variation in attitudes of teachers when respondents were grouped 
according to biographic variables. Ryans (1960), in an extensive 
ten-year Teacher Characteristics Study, suggests that attitudes are not 
identical for elementary and secondary school teachers. Researchers 
using the Minnesota Teacher Attitude Inventory have also pointed out 
differences in attitudes among teachers grouped according to sex, 


teaching level, experience, and nature of subject matter taught. 


Variance in Self-Evaluations 


Researchers have grouped individual self-evaluation data in 
numerous ways in an attempt to determine if certain factors influence 
self-reports. Bown (1967) conducted a study in which he found 
significant relationships when he grouped teachers into elementary and 
secondary groups; he grouped the 174 female student teachers in his 
study into an elementary group and a secondary group, applied an 
analysis of variance to the data, and confirmed beyond a .01 level that 


the elementary group scored higher on the Children Scale of the Bown 
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Self Report Inventory, that is, there was a warm helping orientation in 
elementary school teachers. Elementary teachers also scored higher on 
TOtal score and this was an indication that elementary teachers 
perceived themselves more positively than high school teachers. 

Is sex a factor in self-evaluations? An analysis of variance 
applied to date collected from Oregon graduates in elementary education 
led Lund (1965) to conclude that one sex does not score higher than the 
other in self-evaluation. Four years later, Yamamoto (1969) also 
concluded that sex differences were insignificant in self-evaluations. 
This conclusion was based on self-evaluation data that were gathered 
from a sample of 66 secondary education students getting ready for 
student teaching, and from 56 secondary and 52 elementary education 
students who had already completed student teaching. In another 1969 
study it was also concluded that there were no differences between 
male and female student teachers as far as self-evaluations were 
concerned (Musella, 1969). | 

Teaching experience has also been considered to be a possible 
factor of variance. When Guiler (1970) studied 127 first year voca- 
tional agriculture teachers who had graduated from Ohio State University, 
he found that teachers perceived a change in their teaching abilities 
during the duration of their first year of teaching. Significant 
average rating gains were noted in the areas of teaching agricultural 
mechanics and conducting young and adult farmer programs. Abelson (1967) 
conducted a similar study with 313 elementary graduates from the City 
University of New York. Findings in this study were not as definite as 


those in the Guiler study; Abelson reported that teachers perceived 


ot anttnitns lat mms ot a. is «yrosnewal « 
no varipdrt yereoe esis eiefoeet yxstnone Gl «2 
cial yasdtiome lo” tort notiootbat ie ean 2 lat 
weaerpest Loonie’ dold nets qfovisiong ‘Sr08i ae 
sonsitey te eteylenc ae Fatiokrebinva=4 fae ni totobY Bixee al o 


yy 


NOESsoUbS yretAGH ls. ni “-eptevbarp nopai0. mort bsiaellos sisb ot bsELQqB 

aa. 

ot eit vstpid gaase 36n 256b x52 Sno tedd shulonoo oF (ee ; 
cats (@de1) otonsmey ,retsl 2isey woi noite lavs-ifee ar asddo 


+6) 
2) 


senot teu isvetive nt jnsotiingtsat Stew esonexetiib xe2 Jari? <a 
a iV 
\ Betedtap eton dort tsb negsau Lave: “tise no beesd e6w noisuloaes (Game “5, 
Tt 'ybsot pnittee esnsbuse noitesubs vaebnoose 32-to Ss iqnpe’ ee : ay + 


i a 


‘nottsoubs-ytetiems ts Sé bas yxsbnosse OC moni bre ,onidoses snebuse 


‘e 1 — > 


G0@L rerijons nl .pnidosst inebute botelqmos Ybaarte bert onw esnabuds a 


Hewwssd: Soonsisitib on stew strait Seis bobufonos o¢ lp BW at ON: 4 


e7eH éndlideiiteve-21e2. 36x63 26 etadosst Jnobuta silent bas seaet 2 


+(2aer teal ~~ 

sidtesog 6 sd ot pases ance gad oe ls eed soneitsaxs paidoest : E _ | 
“BO0V taey Jetii TS! bethute (Ove!) 29 fEbd new -sonsitBy +0 a 
Ntieteviny sisi on mor? betsubsxp ben oriw ss as te oxurludixge J 
asititide oniithies tied ni Spnéds 6 bevisotag enatlone2 teil b 
$6321 tnpi2 secthioges to T6Sy tetit tied} to pot texub ey: 

fetus lvoizpe ila ~ ebets ue ni beton = ehteg ety. ee 


SS cha Se 
(Y8CL) noakadA satereonh ele Hibs bns pave enttoubnos bné 29 


yo ond - satiphere yxbstemele E1€ Ait yoote 16 Limbe > oe 
Te ag i 
oP 98 268 waa ie 2a nf ( Aenthasa sas0¥ nai 


{ 
- 


1 io yi 
na 


cauaeiaaie aN, todd hedicase Hone 


19 
themselves as gaining in teaching proficiency during their first year 


of teaching, but the gains recorded were minimal. 
VI. SUMMARY 


This chapter was concerned with a survey of relevant literature. 
First a summary was presented of attitude research done by Ratsoy (1965) 
and Weseen (1970); Ratsoy found that the longer the time an individual 
spent in the teacher preparation program, the greater was his orienta- 
tion in the direction of experienced teacher attitudes; Weseen utilized 
Ratsoy's data, finding that personality does change during a four-year 
preparation program. 

Measuring teacher success by means of supervisor ratings, 
colleague ratings and student ratings was discussed next, and it was 
noted that observer ratings do not correlate with each other. Inter- 
action analysis was suggested as another method of measuring teacher 
success but this ere ene likewise has major limitations. A number 
of the limitations are: (1) interaction analysis is time consuming, 
(2) there is considerable expense, (3) observers require special 
training and (4) teachers and administrators are reluctant. A self- 
report was deemed to be the most suitable method by which to measure 
teacher success in a study designed to compare teacher attitudes to 
teacher success. 

The next section of the chapter was devoted to a review of 
research relating attitudes to teacher success. There are small but 
positive relationships between attitudes and teaching success where 


either observer ratings or self-ratings are utilized as criteria of 
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20 
teacher success. 

A discussion of the influence of biographic variables on 
teacher attitudes and teacher success was presented in the latter 
section of the chapter, where it was noted that the personal variable 
of sex, and the professional variables of subject matter field of 
concentration, teaching experience, and teaching level have an influence 


on teacher attitudes and teacher success. 
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Chapter 3 
METHODOLOGY 
I. INTRODUCTION 


Two instruments were utilized in the data collection for the 
present study, and this chapter is devoted to a discussion of 
the Education Student Attitude Inventory and the Survey of Contributions 
to Teaching. The discussion emphasizes the Survey of Contributions to 
Teaching, since this questionnaire was specially designed for the 
present study; the chapter includes a detailed statement on the 
construction and pretesting of the Survey of Contributions to Teaching. 
Information about the sample, data collection, and method of data 


analysis are included in the latter sections of this chapter. 
II. INSTRUMENTS 


Education Student Attitude Inventory 

The instrument used to obtain the attitude data was designed by 
Ratsoy (1965). This Education Student Attitude Inventory consists of 
four parts. In Part A students are asked to furnish biographic 
information regarding their age, sex, marital status, socio-economic 
status, size of town where grade twelve was completed, cumulative 
university average, major subject area, and grade level preferred in 
teaching; Part B consists of 160 true-false items and requests 
information regarding thinking introversion, theoretical orientation, 
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social introversion, and estheticism, which are four components of 
attitude that have been defined previously; Part C consists of a 20 
question Education Profession Attitude Questionnaire and requests 
information regarding professional attitude; Part D is a five-item 
aspiration scale that gathers information related to an individual's 
aspirations in the near and more distant future. 

A copy of the Education Student Attitude Inventory is included 


in Appendix C. 


survey of Contributions to Teaching 

The Survey of Contributions to Teaching was constructed to 
measure perceptions which individual teachers have of their teaching 
SUCCESS. 

Section One of the questionnaire requests background information 
on the respondents; the seven questions that comprise this section were 
designed to collect information on the teacher regarding: position held 
in the school system at the time the questionnaire was administered, the 
division in which the teacher's main responsibility lies, number of years 
of academic and professional preparation, teaching assignment, and amount 
of time devoted to the field in which he was assigned. The questions 
for this section were abstracted from a questionnaire used by Ratsoy 
(1970) to study the Alberta teaching force. 

Section Two consists of twenty-nine listed criteria of teacher 
success. The criteria were extracted from listings of criteria which 
supervisors claimed they employed in promoting a classroom teacher to 


another classroom. These studies conducted by Moore (1966), Thomas (1969), 
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23 
and Rogers (1970). Virtually all of the criteria listed in the Moore, 
Thomas, and Rogers studies were included in the questionnaire; the level 
of intelligence of the teacher was the only criterion that was deemed 
impossible to assess subjectively in a self-report, and was, there- 
fore, not included in the questionnaire. The Self-Report on Factors 
Contributing to Teaching Success stipulated three limitations: (a) 
the respondent was asked to check only those criteria which applied to 
his area of assignment this year, (b) each respondent was asked to rate 
only those items he had checked as applying to his area of assignment, 
and (c) each respondent was asked to list and then rate additional 
factors which contributed to his teaching success. 

Parten (1950) reported that marketing studies have shown 
questionnaires on yellow paper to have the highest percentage returned. 
Therefore, questionnaires used in this study were printed on yellow 
paper. 

In an attempt to realize the highest possible return, covering 
letters that accompanied the questionnaires were signed by the 
researcher's adviser and were printed on University of Alberta letter- 
head. Using university letterhead has-been found to increase returns, 
as a study by Brunner (1969) revealed. 

Postage stamps, affixed by hand, were used on the return 
envelopes; a recent study (Champion, 1969) points out that response 
rates are greater when regular postage, rather than imprinted 
permit indicia, is used. 

Appendix A includes copies of letters that accompanied the first 


mailing and the subsequent two follow-ups; Appendix B includes a copy 
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24 
of the Survey of Contributions to Teaching Questionnaire. 
II. PRETESTING THE SURVEY OF CONTRIBUTIONS 
TO TEACHING 

Pretesting was included as part of the questionnaire design. 
Storey (1969) recommends that the first draft of a questionnaire be 
circulated to colleagues and any other willing persons for their 
criticisms and comments. The Survey of Contributions to Teaching was 
subjected to the scrutiny of selected staff members and graduate 
students in the Department of Educational Administration. 

After the questionnaire had been amended in light of the comments 
offered, then the revised instrument was subjected to a second stage of 
pretesting, pretesting in the field by means of a pilot study. 
Principals of two schools in the East Smoky School Division No. 54, and 
principals of two schools in the County of St. Paul No. 19 aereed to 
participate in the pilot study; twenty-three teachers from Hillside 
Junior-Senior High School in Valleyview, twenty-one teachers from 
Valleyview Elementary School, eleven teachers from Elk Point Elementary 
School, and thirteen teachers from Ashmont Junior-Senior High School 
were included in the pilot study. 

Questionnaires were not sent individually to the teachers, but 
instead were sent directly to principals for distribution. Since the 
Likert type scale was of major concern to the researcher, the 
following additional instructions were attached to each questionnaire: 

The instructions tell you to indicate your contribution only on 

items that you have checked, but for purposes of this pilot study 


I am requesting that you RATE EVERY ITEM. All items need to be 
rated so that an item analysis can be performed. 
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Of a possible total of sixty-eight questionnaires, thirty-eight 
or fifty-six per cent were returned. The data from the thirty-six 
usable questionnaires were submitted to a Chi-Square Goodness of Fit 
analysis. Table 1 reveals that responses for twenty-eight of twenty- 
nine items were normally distributed. Item seven, “lesson preparation 
and planning," was the only item that had a probability of a greater 
Chi-Square below .05; the probability level of .04 revealed that the 
responses for item seven were not normally distributed. Fewer than five 
per cent of the items were not normally distributed, so that it was 
deemed unnecessary to alter the Likert type scale. 

The wording of all items also remained the same. All questions 
had been used in previous studies, and it was assumed that the face 
validity of the questions had been established previously. An absence 
of comments from the pilot group about the phrasing of items in part 
substantiated this assumption. 

Only a few minor changes in size of type were made eefore the 


final edition of the Survey of Contributions to Teaching was printed. 
lite © DESCRIPTION: OF THE SAMPLE 


Any teacher who was included in the study sample met the 
following requirements: 

1. The individual proceeded directly through a four-year 
Bachelor of Education degree at the University of Alberta, or entered 
the Bachelor of Education program after completing another degree. 

2. The individual had been enrolled in his fourth year of the 


Degree program in 1964-65 or 1967-68, or wassin his first year of an 
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after-degree program in 1964-65. 

3. The individual filled out the Education Student Attitude 
Inventory in 1964 or 1968. 

4. The individual was teaching or otherwise involved in 
education in Alberta in the 1970-71 school year. 

The first three of the above criteria were met by 396 
individuals whose names were forwarded to the Alberta Teachers' 
Association with a request for the current addresses of those who were 
presently teaching in Alberta. A total of 288 addresses were provided 
from the A.T.A. files on active teachers. These 288 individuals formed 
the sample for the present study. 

1. A COMPARISON OF THE STUDY SAMPLE TO THE POPULATION 

OF EDUCATION STUDENTS 

As mentioned above, the individuals included in the study sample 
were in their fourth year of a Bachelor of Education degree program in 
1964-65 or 1967-68, or were in an after-degree program in 1964-65. The 
population of which this sample is a part included first, second, third 
and fourth year education students. 

Table 2 presents a comparison of means for the population and 
study sample. This comparison reveals that the study sample had 
slightly higher means for all but two attitude scales; means for the 
203 individuals are slightly higher for Thinking Introversion, Social 
Introversion, Theoretical Orientation, the Short-Range Realistic, 
Long-Range Realistic, Long-Range Idealistic and Certain Success 
aspiration scales, and for the Education Profession Attitude Question- 


naire scale; the population had higher means for Estheticism and the 
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Means and Standard Deviations for the 1964-65 Population 
of University of Alberta Education Students, and 
for the Study Sample 


Attitude Measures 


OPI Scales 


Thinking Introversion 
Social Introversion 
Theoretical Orientation 
Estheticism 


Aspiration Scales 
Short-Range Realistic 


Short-Range Idealistic 
Long-Range Realistic 
Long-Range Idealistic 
Certain Success 


EP AQ 


Table 2 


Population 
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Higher means are underlined. 
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Study Sample 
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30 
Short-Range Idealistic Aspiration Scale. The higher mean on 
Estheticism is likely due to the fact that there were more females 
than males in the population. Ratsoy (1965) found females scored 
Significantly higher on Estheticism. But all the differences were 
small. This seemed to suggest that the sample chosen for this study 
was representative of the population of 1964-65 education students as 


far as attitudes were concerned. 
LVen DATA SGOELEG TION 


Attitude Data 

Attitude data for the 288 individuals in the present study had 
been collected previously. In 1964 Ratsoy administered the Education 
Student Attitude Inventory to all available students enrolled in the 
Faculty of Education--a major sample of 1,983 students. One hundred 
and eighteen of these individuals were included in the sample for the 
present study. The Education Student Attitude Inventory was again 
administered to 276 fourth year undergraduate Education students in 
1968, and 170 of these individuals made up the 1967-68 subsample for the 


present study. 


Teacher Success Data 

Teacher success data were collected by means of the Survey of 
Contributions to Teaching questionnaire described earlier in the 
present chapter. Follow-up letters were sent to those who did not 
return the questionnaire within three weeks. If the questionnaire was 
not returned after an additional three weeks, a second questionnaire 


and a reminder were forwarded to teachers. 
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Table 3 provides a breakdown of questionnaire returns. Out of 
a possible 118 questionnaires for the 1964-65 subsample, 95, or 80.4 
per cent, of the questionnaires were returned; 84, or 71.2 per cent, 
were usable and 7, or 9.2 per cent, were not usable. From a total of 
170 possible questionnaires from the 1967-68 subsample, 141, or 82.9 
per cent; were returned; 124, or 72.9 per cent, were usable. A. total 
return of 236 questionnaires out of a possible 288 questionnaires was 
realized, and 208, or 72.2 per cent, of the returns were usable. 
Attitude data could not be located for five of the 208 respondents who 
returned completed questionnaires. These five teachers were left out 
of the analysis. The final sample for the present study was therefore 


203 imei vidual ec. 
V. METHOD OF DATA ANALYSIS 


Preparation of the Data 

Attitude data. Although the attitude data were readily avail- 
able, it was first necessary to transform data into a form that was 
usable for this study. The 1964-65 attitude data total scores were in 
standardized form, so that it was necessary to reconvert them to raw 
score form. Item responses for the 1967-68 subsample needed to be 
converted to aggregate scores for each attitude scale; computer 
programs were utilized in computing the following attitude scores: 
Thinking Introversion, Theoretical Orientation, Estheticism, Social 
Introversion, five Education Profession Aspiration Scale scores, and an 
Education Profession Attitude Questionnaire score. 


The scale scores were then punched onto one computer card per 
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person along with the background information that had been collected 


in 1964 or 1968. 


Teacher success data. There was a second card per person for 


the teacher success data. Background information and responses to 
section two of the Survey of Contributions to Teaching were entered 
on this card. Numerical values were assigned to section two responses 


as in the pilot study according to the following scale: 


Very High = 5 
Above average = 4 
Average = 8) 
Below average = 2 
Very low mS 


A computer program was designed for calculating success ratios 
from section two responses; all the Seen respondents had rated 
were summed and averaged to obtain an overall success ratio; each 
individual's self-report response scores to presage criteria were 
summed and averaged to obtain a presage ratio; each individual's 
self-report response scores to process criteria were summed and averaged 
to obtain a process ratio; each individual's self-report response scores 
to product criteria were summed and averaged to obtain a product ratio. 
A new deck of data cards which included the four teacher success ratios 
along with background information and individual item responses to 
section two of the questionnaire was then prepared. 

Table 4 reveals that computations of separate presage, process, 


and product ratios was justified; the low, although statistically 
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Table 4 


Pearson Product Moment Intercorrelation 
Matrix of Teaching Success Ratio 


(N = 203) 
Overall Success Presage Process 
Ratio Ratio Ratio 
Presage Ratio i hithe 
Process Ratio Mer seh 
Product Ratio siete 20% her? 


464 gnificant at .001 level (two-tailed test). 
Dt onificant at .01 level (two-tailed test). 


“Significant at .05 level (two-tailed test). 
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30 
significant correlations of .55 between Presage and process ratios, .20 
between presage and product ratios, and .17 between Process and product 
ratios, are an indication that each of the ratios is measuring a some- 
what different aspect of teaching success. The greatest amount of 
variance accounted for between any two pairs of these three scales was 


30 “per *cent. 


The Analysis 

Pearson Product Moment correlations were Boeri ee for all 
continuous variables, namely for Thinking Introversion, Social Intro- 
version, Theoretical Orientation, Estheticism, five Aspiration Scales, 
Education Profession Attitude Questionnaire, Overall Success Ratio, 
Presage Ratio, Process Ratio and Product Ratio. 

Next frequencies and percentages were calculated for the back- 
ground information variables and for the self-report items included in 
section two of the Survey of Contributions to Teaching. These calcula- 
tions enabled percentage comparisons to be made between self-report 
items, and the frequencies found for background information questions 
facilitated placing teachers into groups prior to statistical analysis. 

In order to determine whether differences existed among teachers, 
comparisons involving two groups were made using a program which 
provided t values for the differences between means. Where the 
variances were not homogeneous, the Welch & Prime Adjustment was used, 
and t values and probabilities were adjusted accordingly. 

When three or more groups were being compared, analysis of 


variance was used. Means, variances, and standard deviations were 


8: st ses it i 
foubo79 ba zevaerd nsewied VL bfs otter touboTg bas 9 ted 


-3moe 6 entivesen ef 2otser als to Mobs sedd nottsoibnt as dun eols 


to snivome deetserp sal = .22e9aue ere: Yo toeqes snsrot tb. “7 
asw 24lsoe serdt seert to atieg ows yas neowtad’ tot bist ups apie 
.tn89 “09 08 


(i6 rot bets iuolea stow enoltslettoy Ineo tubers noetse4 : a 
otal iptooe Moieravorsnt patsntdt 10? ylomen eoldetsev auaunbsnoa 3 i 
eleve Li alec ha ovit ‘netorsedtsa »oltetgsix0 LeotretoodT atedev « = 

‘oitah sheen {istavO ,erlennottgeuP sbusttsA noieestord noi deoutil 

.ofteh Joukorl bne ofgeH 2290079 ,obtef er 

-Aosd adit 710? beteivsiss stow 29pBinsoteq bis aetonedped? Ixah ‘ : 
ni Hobulont ameti troyert-tiee eit tot bos esidetzev nal'bemcoitse mua 

. “siuoleo evan -pninossl of anoltuditined to ysv tbe add to Mt nolsoag 
iraqaret ee needed sbem sd o3 enoelisqmoo spstisaTeq bs idena enodt ; ¥ 

; shaksadep Agitemrotnt bhugsieisad rot bnuot estonsupstt eld bas ames 
<2 t3y lane inottetsete os toizq equotp otni éxedoset gnitosiq badstiitest : 
<etedsss} proms betaixe esonetett ib pultany enintetsb of rebto ni ; . i 
fioidw mezporg 8 paicu shem stew equorp ows entviovat anoe eeqmoa 

ent oxedW .2eneém fisewted asonetétiib edz to? eouley 4 bebtverq: 

Osu 20m InemsevkbA saist 2 dole ‘sds 2voenspomot Jon vo a 
-Lgnitbitasas: betzuibs.ozaH estiHLidedora tne, pautuy a 

to ateytens , ihartedinos (gitied ae adore aXOM-TO. aie 7 

SAP, pape enh RAE tin veaonebrsy +2000 sbsau en 


= 


36 
examined. In cases where the F ratio was significant and the variances 
homogeneous, the Scheff€ Comparison of Means was used to identify the 
pairs of means between which significant differences had occurred 
(Ferguson, 1966, pp. 296-97). 

The a priori level of significance was set at .05 for all 
t-tests and F- tests, and reporting of significance levels was limited 
to .001, .01, and .05. For the Scheffé test, though, the significance 
level was set at .10 following a significant F ratio; the high degree 
of rigour involved in this test justifies a lower significance level 
(Ferguson, 1966, p. 297). 

Where variances were not homogeneous in the present study, the 
"apparent" level of significance for the F ratio was set at .025. In 
using the analysis of variance test, whenever variances were not 
homogeneous, the method suggested by Lindquist. was followed. Lindquist 
points out that heterogeneity of variance has a small but real effect 
on the form of the F-distribution, and he suggests the following as a 
solution to the problem: 

In general when the heterogeneity in form or variance is 

"marked" but not "extreme," allowance may be made for this fact 

by setting a higher "apparent" level of significance for the tests 
of treatment effects than would otherwise be employed. In cases 
of very marked heterogeneity, for example, if one wishes the risk 
of a Type I error not to exceed 5% he might require the effect to 
be "significant" at the 2.5% level, or if he wants the risk of a 


Type I error not to exceed 1% he might set the "apparent" level 
Grasidiiticdnce of the testrat, O-1%.( Lindguist, 1956, p. 86). 
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VI. SUMMARY 


Attitude data had been collected in 1964-65 and 1967-68 by 
means of the Education Student Attitude Inventory; but the teacher 
success data were collected in 1971 by means of the Survey of Contri- 
butions to Teaching. When the Survey of Contributions to Teaching 
was pretested, a Chi-Square analysis revealed that 28 of 29 items 
included in the questionnaire were normally distributed. No revision 
needed to be made before the questionnaire was mailed to the study 
sample of 288 individuals. The teachers included in the study sample 
(1) had proceeded directly through a four-year Bachelor of Education 
degree at the University of Alberta, or had entered the Bachelor of 
Education program after completing another degree, (2) had been enrolled 
in the fourth year of the Degree program in 1964-65 or 1967-68, or 
was in his first year of an after-degree program in 1964-65, (3) had 
filled out the Education Student Attitude Inventory in 1964 or 1968, 
and (4) had been involved in teaching or some other aspect of education 
in Alberta during the 1970-71 school year. A total return of 236 
questionnaires was realized, and 208 or 72.2 per cent of the returns 
were usable. The usable returns were submitted to statistical analysis 
that included computation of: Pearson Product Moment correlations 
between all continuous teacher attitude and teacher success variables, 
percentages between self-report items, and variances between biographic 


subgroups. 
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Chapter 4 
ANALYSIS AND RESULTS: SELF-RATING OF TEACHING SUCCESS 
I. INTRODUCTION 


The results of the statistical analysis of the data are 
presented in two parts. This chapter presents part one of the analysis 
and is concerned with the first problem of the present study: What 
factors do Alberta teachers perceive as being important to the teaching 
act in various subject-matter fields and grades? The discussion centers 
around the teacher success data which were collected by means of the 


Survey of Contributions to Teaching. 
II. CRITERIA WHICH TEACHERS CHECKED 


Findings 

Section two of the data collection instrument was titled 
"Self-Report on Factors Contributing to Teaching Success" and instructed 
respondents to check those factors which were important to the teaching 
act in their field of assignment this year. When frequencies were 
calculated for each of the twenty-nine factors included in this section, 
it was found that "teacher-pupil relationship" was the factor that 
respondents checked most frequently as being a contributor to their 
teaching suécess. Out of a total of 203 individuals, 185, or 9l.l 
per cent, of the respondents checked this process criterion. Table 5 
reveals that the criteria that ranked two and three in order of 
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importance also are process criteria. In fact five of the ten 
criteria that received the highest frequencies are process criteria. 

Product and presage criteria were deemed to be less important 
by the Alberta teachers. "Examination results," a product criterion, 
and "the teacher's participation and standing in the community," a 
presage criterion, received an identical rank as being the least 
frequently checked criteria. Of the ten least frequently checked 
criteria, four were presage criteria, four were product criteria, and 


only two were process criteria. 


Discussion 

The finding that process criteria were highly stressed is in 
common with another recent Alberta study involving Alberta junior and 
senior high school principals. Rogers (1970) noted that process 
criteria were highly stressed, and that product criteria such as 
"Examination results" were not highly emphasized by the Alberta 
principals. In the Rogers study, as in the present study, "examination 
results" and "the teacher's participation and standing in the community" 
received identical rankings, as Table 6 shows. Most other criteria also 
received similar emphasis from teachers and principals. These similari- 
ties between the two studies seem to indicate that administrators and 
teachers have similar perceptions of the importance that the listed 
criteria have to teaching. 


The one criterion showing the greatest disparity in the rankings 


of the two studies was "qualities of leadership displayed by the teacher, 


the teacher ranking for this criterion was twenty-one while the principal 
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44 
ranking was eight. Administrators appear to place greater emphasis on 
leadership than do teachers. 

Four other criteria showed a disparity of five ranks or 
greater; these criteria are: "class control," "the development of the 
process of individual enquiry in the pupils," "the teacher's standing 
with the pupils," and "the degree of self-evaluation of processes 
employed." "Class control" received a higher rank from principals 
than from teachers, and the other three criteria received lower ranks 


from principals than teachers. 


III. ADDITIONAL CRITERIA 


As in the Rogers study, space was provided for respondents to 
list additional criteria that they felt contributed to their teaching 
success. Of 203 respondents, 79 took the opportunity to list 
additional criteria. 

A listing of these criteria is presented in Table 7. The table 
reveals that presage criteria were most frequently added to the 
Questionnaire, with process criteria following a close second. 
"Accomplishment or progress of students" was the only additional product 
criterion that was added, and it appeared in only one questionnaire. 

Since respondents were concerned with their own teaching 
success, it is understandable that some individuals would attribute 
their own personality, or presage criteria, as contributing to their 
teaching success. Criteria predictive of pupil growth were not highly 


stressed when respondents were asked to check factors that contributed 
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47 
to their teaching, so that listing of additional product criteria is not 
to be expected. Product criteria were not highly emphasized in the 
Rogers findings and in previous findings discussed in this chapter. 
Therefore, one would not expect changes produced in students to 


receive emphasis in an additional listing of criteria. 
IV. RATING OF TEACHING SUCCESS 


Not only were respondents instructed to check those criteria 
which they felt were important to the teaching act in their field of 
concentration and to list additional criteria which contributed to 
their teaching success, but they were also instructed to indicate their 
contribution on each of these factors. An Overall Teacher Success ratio 
was calculated by adding together and averaging the numerical values for 
the factors checked and the additional criteria listed. Presage, 
process, and product ratios were also calculated by this method. 

There was a fair degree of similarity among teacher success 
ratio means, as is evidenced in Table 8. Although respondents most 
frequently checked process criteria, they rated themselves on the 
average most highly on presage criteria; the study sample mean for the 
presage ratios was 3.71 while the process mean was 3.61. The lowest 
mean was the product mean of 3.39, which seems to indicate that most 
respondents rated themselves lower on the proddct criteria they checked. 
At the same time the product ratios had the highest standard deviation; 
the greater disagreement on rating of product criteria likely contri- 


buted to the lower product mean obtained in this study. 
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Table 8 


Means and Standard Deviations for 
Teacher Success Ratios 


(N = 203) 
Ratio Means Standard Deviations 
Overall Success 8462 545 
Presage 3e%1 rey! 
Process 3.61 350 


Product 3.39 1G 
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V. SUMMARY 


This part of the analysis was devoted to a discussion of the 
teaching success instrument, the Survey of Contributions to Teaching. 
Of the factors oar nen checked, the process criterion, "teacher-pupil 
relationship" was the factor respondents checked most frequently as 
being a contributor to their teaching success. In fact, process 
criteria were highly stressed while product and presage criteria were 
deemed to be less important by the study sample of Alberta educators. 
Some 79 respondents listed additional criteria on their questionnaires; 
presage criteria were the most frequently mentioned. Respondents were 
also asked to indicate their contribution on criteria they checked; 
on the average respondents rated themselves most highly on presage 


criteria and lowest on product criteria. 
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Chapter 5 


ANALYSIS AND RESULTS: A COMPARISON OF TEACHING 


ATTITUDES AND TEACHING SUCCESS 
I. INTRODUCTION 


What is the relationship between the attitudes prospective 
teachers possess at the completion of a four-year preparation program 
and their subsequent success as teachers? What influence do biographic 
variables have on the relationship between teacher attitudes and teacher 
success? The above questions are statements of the second and third 
problems of the present study. Part two of the analysis presents the 


findings pertaining to these two problems. 
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Findings 

Pearson Product Moment correlations were calculated between 
each of the teacher success ratios and the attitude and aspiration 
measures in ah attempt to answer the second problem of the present 
study. The results were as indicated in Table 9. The correlations 
between the Omnibus Personality Inventory (OPI) scale, Thinking Intro- 
version, and the teacher success ratios are especially important since 
all four teacher success ratios correlated significantly with this 
attitude scale. The correlation of .25 between Thinking Introversion 
and the Overall Success Ratio was significant at the .001 level; the 
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22 
correlation of .15 between Thinking Introversion and the Presage Ratio 
and of .16 between Thinking Introversion and the Product ratio were 
both significant at the .05 level; the correlation of .20 between 
Thinkina Introversion and the Process Ratio was significant at the .Ol 
level. 

There were other significant correlations involving OPI scale 
data, but significance was not achieved with all the teacher success 
ratios. One of these significant relationships occurred between 
Social Introversion and the Presage Ratio; the correlation of .15 was 
Significant at the .05 level. Two other significant findings involved 
Theoretical Orientation, namely a correlation of .20 with the Overall 
Success Ratio, and a correlation of .15 with the Presage Ratio. The 
levels of confidence for these two correlations were .001 and .05 
respectively. 

Estheticism, the fourth OPI scale, showed no significant 
relationships with any of the four teacher success ratios. 

The two short-range and the two long-range aspiration scales 
were not significantly related to teaching success as measured in this 
study. Only the aspiration scale titled "Certainty of Attainment" was 
Significantly related to teaching success; the correlations of .1/7 
between the Overall Success ratio and Certainty of Attainment, and .15 
between the Presage ratio and Certainty of Attainment were significant 
atrthe .05 level. 

Scores on the Education Profession Attitude Questionnaire (EPAQ) 


did not correlate significantly with any of the teacher success ratios. 
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Discussion 

Although the correlations were small, the finding of significant 
positive correlations between Thinking Introversion and the four teacher 
success ratios points to a trend; that is, the lower the Thinking 
Introversion score,the lower is the self-concept of teaching success, 
and conversely, that the higher the Thinking Introversion score the 
higher is the self-concept of teaching success. 

The significant negative correlation between Social Introversion 
and the Presage ratio implies an inverse relationship, that is, high 
scorers on Social Introversion tended to have low self-ratings, while 
low scorers on Social Introversion tended to have high self-ratings. 
Low scorers, that is, individuals who seek social contacts and gain 
satisfaction from them, might be encouraged to become teachers, providing 
high self-ratings of teaching success are deemed necessary for successful 
teaching. 

Significant positive relationships between Theoretical Orien- 
tation and the two teacher success ratios, Overall Success and Presage, 
suggest that high scorers on Theoretical Orientation have a tendency to 
attain higher scores on the two teaching success ratios than do low 
scorers on Theoretical Orientation. According to the Omnibu 
Inventory Research Manual (1962, p. 5) those high on Theoretical 
Orientation were found to be logical, rational and critical in their 
approach to problems. Such a personality characteristic might have an 
influence in making the individual more confident. One could further 
speculate that this confidence might be reflected in the higher Overall 


Success and Presage ratios obtained by those high in Theoretical 
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Orientation. 

Whereas the attitudes Thinking Introversion, Social Introversion 
and Theoretical Orientation were related to self-ratings of teaching 
success, the fourth OPI scale, Estheticism was not related to self- 
ratings of teaching success. Interest or disinterest in painting, 
sculpture, music, literature, and dramatics did not appear to be 
appreciably related to teaching success. 

Scores on four of the five aspiration scales were not related 
to teacher self-ratings. Only the fifth aspiration scale, Certainty of 
Attainment, was directly related to ratios of Overall Success and 
Presage. Both the level of aspiration and the teacher success ratios 
were measures of self-concept, and this might be a possible reason why 
significant correlations were found. Ratsoy (1965, p. 110) indicates 
that the fifth aspiration scale, in this study labelled Certainty of 
Attainment, was "based on a global quantification of their self- 
concept." This self-concept may have had an influence on the Overall 
Success and Presage ratios obtained in the present study. 

With the current emphasis on professionalism, the finding that 
there were no significant relationships between the Education Profession 
Attitude Questionnaire and teacher success ratios is worthy of mention. 
Teacher success ratios did not appear to be associated with the degree 
to which teachers agreed with the policy of their professional 


organization. 
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III, BIOGRAPHIC COMPARISONS 


In order to determine whether subgroups within the study sample 
influenced the relationships that were found between teather attitudes 
and teacher success, further analyses were carried out by subdividing 
the sample on the basis of personal variables and professional variables. 
The personal variables included comparisons by age and sex; the 
professional variables included comparisons by year of attendance at 
university, route, cumulative university average, university prepara- 
tion, division where main responsibility lies, teaching position, main 
subject area of assignment and time of questionnaire return. 

Why were these variables chosen at the exclusion of others? 

One reason is that these comparisons have been utilized in previous 
research. The review of research in chapter two revealed that sex has 
been a factor in numerous studies where teacher attitudes or self- 
evaluation of teaching effectiveness were the subject of study. This 
sane chapter points out that "division where main responsibility lies" 
has also been found to be a factor in past studies. Since the present 
study was a follow-up study, there was ample opportunity to use 
information that was already available. Sex, age, route, and cumulative 
university average comparisons were made by Ratsoy (1965); comparisons 


using these variables also formed a part of the present study. 


Personal Variables 
Sex. The first personal variable analyzed was sex of respondent. 
1. Findings. Table 10 reveals that males achieved significantly 


higher means, at the .001 level, for Theoretical Orientation and for 
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Table 10 


A Comparison of Attitude Means and Teacher Success Means 


When Teachers Were Grouped by Se 


(N = 203) 
Means 
Male Female Level of 
(N=129) (N=74) t Significance 
ATTITUDE MEASURES 
OPT “Scales 
Thinking Introversion clorec! Bfael 91 NS 
Social Introversion ZiveO QVR2 ot NS 
Theoretical Orientation ORM To. 2 5.29 OL 
Estheticism 9.58 V3? 5 sol 500) 
Aspiration Scales 
Short-Range Realistic 42.1 S150 3059 S001 
Short-Range Idealistic A7.o 39.8 4.29 001 
Long-Range Realistic 48.9 38.6 Os? 001 
Long-Range Idealistic Dome 45.8 4.94 OO) 
Certainty of Attainment 47.6 40.0 CH -O0O1 
EPAQ Wien 72.9 Pe NS 
TEAGHER “SUCCESS  RATLOS 
Overall Success Sinlels 3.51 Pe fee BO 
Presage chee) ea 2.69 sO1 
Process 3.63 8557 . 80 NS 
Product 3.40 e230 19 NS 


Higher means are underlined. 
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each of the five Aspiration Scales. 

The male subgroup also achieved significantly higher means on 
two teacher success ratios, the Overall Success Ratio and the Presage 
Ratio: both differences were significant at the .01 level. 

Females had only one significantly higher mean. Their mean of 


13.2 for Estheticism was significantly higher at the .001 level. 


2. Discussion. The male subgroup had a higher mean for 
Theoretical Orientation and this might relate to males having signi- 
ficantly higher Overall Success and Presage ratios. Table 9 supports 
this inferences; the table shows that significant correlations existed 
between Theoretical Orientation and the Overall Success and Presage 
PatLos. 

The finding that all five male aspiration scores were higher on 
the average than were female aspiration scores might also contribute to 
higher teacher success ratios for the male subgroup. One could 
speculate that males, even while still in attendance at university, 
realized that promotion in education is based on high quality teaching. 
Since they seemed to have high aspirations, they may have tried harder 
to be good teachers, and may have rated themselves highly on their 
contributions to teaching. This remains largely a speculation and 
suggests that further research should be done on the relationship 
between teacher aspirations and teacher success. 

How do the differences in self-evaluation between the two sexes 
which were identified in the present study compare with findings in 


other studies? Studies reviewed in the second chapter do not support 
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the findings of the present study, that is, in the present study one 
sex did not score higher than the other in self-evaluation. Only the 
findings of a recent study conducted by Peek (1971) support the 
findings of the present study. From a comparison of teacher self- 
analysis and Flanders Verbal interaction analysis involving 52 Texas 
classroom teachers, Peek concluded that there appeared to be a signifi- 


cant difference in the self-analysis of male and female teachers. 


Age. In order to make an age comparison, teachers were grouped 
according to age information they had provided while attending 
university in 1964-65 or 1967-68. The data were analyzed in three 


Subomoup's = MLO wor 21! (Non tp 825, and BOvexs 25 ." 


1. Eindings. The results of the age comparison are as 
indicated in Table 1l.. The oldest subgroup had significantly higher 
means on Thinking Introversion, the Overall Success Ratio and the 
Procéss*ratio -than either the "19 to 21" or "22 to 25" subgroups, ahd 
had a significantly higher mean on Theoretical Orientation than the 
youngest subgroup. 

The "22 to 25" subgroup obtained significantly higher means on 
tWwO @sPirdtion scales: the mean of 42.2 on the Short-Range Realistic 
aspiration was significantly higher than the mean for the oldest 
subgroup; the Long-Range Realistic aspiration mean was significantly 
higher than the mean for the "over 25" subgroup. 

No significantly higher means were recorded for the "19 to 21" 


subgroup. 
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2. Discussion. Age seemed to have a positive effect on the 
self-concept of teaching success, that is, an individual's rating of 
himself seemed to increase with age. Overall Success and Process means 
seemed to increase with age, with Peto aioct subgroup having signi- 
ficantly higher means on both of these measures. 

The same trend was evident for Thinking Introversion, Social 
Introversion, and Theoretical Orientation scores. These attitudes 
seemed to increase with age, and once again the oldest subgroup had the 
een any higher means on Thineine Introversion and Theoretical 
Orientation. This predisposition of the oldest subgroup to reflective 
thought and to an interest in science and scientific activities might 
have influenced individuals of this subgroup to give higher ratings to 
personality or presage criteria which were included in the calculation 


of Overall Success and Presage ratios. 


Professional Variables 

Year of attendance at university. The study sample consisted 
of individuals who had completed their fourth year in either 1965 or 
1968, and the first professional variable comparison made was a 1965 
and 1968 comparison to determine whether there was a relationship 
between length of time since completing certification requirements and 


self-evaluation of teaching success. 


1. Findings. Table 12 presents the results of this first 
comparison. Only two sets of means were significantly different and 
they were: the 1965 group had a significantly higher mean Short- 


Range Idealistic Aspiration level than did the 1968 sub-sample and 
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Table 12 


A Comparison of Attitude Means and Teacher Success Ratio 
Means for Teachers Classified by Year of 
Attendance at University 


(N = 203) 
Means 
1965 1968 Level of 
(N=84) (N=119) i Significance 
ATTITUDE MEASURES 
OPI Scales 
Thinking Introversion Sisi5S) 37.4 94 NS 
Social Introversion 20.6 24 ROG NS 
Theoretical Orientation 19.1 ond ies) NS 
Estheticism 10.9 10.9 .06 NS 
Aspiration Scales 
Short-Range Realistic 43.4 Clos) eot NS 
Short-Range Idealistic 47.2 43.3 2-03 -05 
Long-Range Realistic 46. 43.9 eae NS 
Long-Range Idealistic 73.9 20.9 1.44 NS 
Certainty of Attainment 44.3 AD sD 745 NS 
EPAQ 7Olee 1465 4.48 -O01 
TEACHER SUCCESS RATIOS 
Overall Success 3506 Sis te} 1.68, NS 
Presage 3.00 3.68 98 NS 
Process 3.03 3.60 45 NS 
Product 3.46 Sia e@ik NS 


q ° ° 
Variances were unequal so that "t" values were adjusted using 
the Welch method. 


Higher means are underlined. 
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62 
the 1968 sub-sample had a significantly higher EPAQ score or 
orientation to a professional teachers' organization than did the 1965 


group. 


2. Discussion. There were no significant relatiors hips 
involving other attitude measures or the teacher success ratios. 
Amount of teaching experience did not appear to be related to teacher 


attitudes or self-ratings of teaching success. 


Route. A comparison based on whether individuals took the 
elementary or secondary route in their teacher preparation program 


yielded results as indicated in Table 13. 


1. Eindings. Elementary majors had significantly higher means, 
on Estheticism and the Process Ratio of teaching success. The means 
for secondary majors were significantly higher on Theoretical Orientation 


and the five Aspiration Scales. 


2. Discussion. The finding that the Process ratio was 
significantly higher for elementary than secondary majors is as expected. 
There is typically a greater emphasis on process skills in the 


elementary than the secondary school. 


3. Results of further analysis. Because of the possibility 


that sex differences were in part responsible for the differences in 
attitudes, elementary and secondary majors were regrouped as male and 
female, and a further analysis was carried out. 


The findings are presented in Table 14. This analysis revealed 
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Table 13 


A Comparison of Attitude Means and Teacher Success Ratio 
Means for Teachers Classified by Teaching Route 


(N = 202) 
Means 
Elementary Secondary Level of 
 (N=46) (N=156) it Significance 
ATTITUDE MEASURES 
OPI Scales 
Thinking Introversion S750 38.1 Rallie: NS 
Social Introversion 232 POSS) eer) NS 
Theoretical Orientation gee eel 2.19 05 
Estheticism Le) 10.6 2.16 AOS) 
Aspiration Scales 
Short-Range Realistic 3569 41.6 3.43 001 
Short-Range Idealistic 3952 46.7 3.40 S002 
Long-Range Realistic . AQ. 7 46.9 2.42 500 
Long-Range Idealistic 45.7 24.1 3.54 O01 
Certainty of Attainment 40.3 46.3 200 08) 
EPAQ 13.0 V2) 4 34 NS 
TEACHER SUCGESS RATIOS 
Overall Success SoM 3.60 92 NS 
Presage 3.74 3.10 043 NS 
Process SEAS) cmos 209 Os) 
Product 3.29 3.42 . 869 NS 


“Variances were unequal so that "t" values were adjusted using 
the Welch Method. 


Higher means are underlined. 
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65 
that males in both the elementary and the secondary routes had higher 
means on Theoretical Orientation and the five aspiration scales. 

For Estheticism the difference between females and males seems to hold 


at the secondary but not at the elementary level. 


Cumulative university average. Individuals in the 1965 and 1968 
studies were asked to provide self-reports on their cumulative university 
average. This information was utilized in a comparison involving four 
subgroups; those whose average was below sixty-five, those whose average 
was from sixty-five to sixty-nine; those whose average was seventy to 


seventy-four, and those whose average was above seventy-four. 


ie Finding - The results of this comparison are summarized in 
fable 15.8 Onlysone significant difference occurred: the "/S and over" 
subgroup obtained a significantly higher mean than the "to 64" subgroup 
on Thinking Introversion. All other attitude and teacher success ratio 


comparisons did not yield significant F ratios. 


2. Discussion. An almost complete absence of significant 
differences appears to be an indication that there is no relationship 
between university average and the various measures of teacher success 
ratios. University average does not seem to be a factor accounting 
for the teacher attitude-teacher success relationships found in the 
present study. These findings may be surprising to many Alberta 
educators who place emphasis on university transcripts when hiring 
teachers because of their feeling that teacher performance in class is 


related to academic achievement. 
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67 
University preparation. Part A of the Survey of Contributions 
to Teaching requested information regarding amount of university 
preparation. This information was utilized in an analysis of variance 
involving the following three subgroups: "Four Years," "Five Years," 


and."Six#Years. " 


1. Ejindings. The analysis yielded results as indicated in 
Tabrer low Thesthree significant F ratios, al]l.significant at the .01 
level of pone aes, involved the Long-Range Realistic Aspiration scale, 
the Overall Success Ratio, and the Process Ratio; the six-year subgroup 
had a significantly higher Long-Range Realistic aspiration mean than did 
the subgroup ren four years of preparation, the six-year subgroup had a 
significantly higher Overall Success ratio mean than the other two 
subgroups who had four and five years of university preparation, and the 
six-year subgroup had a significantly higher Process ratio mean than the 


subgroup with four years of university education. 


2. Discussion. An increase in university preparation was to 
some extent accompanied by a significant increase in Overall Success and 
Process teacher success ratio means. There seemed to be no relationship 
between amount of preparation and Presage or Product teacher success 
Trauios’. 

Although amount of university preparation therefore seemed to 
be somewhat related to self-ratings of teaching success, it is difficult 
to explain why this was so. Perhaps individuals become more confident 
as they obtain more university training, and this confidence may have a 


positive relationship to self-appraisals of teaching success. 
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69 
Division where main responsibility lies. Another analysis 
involved the grade level in which the teacher's main responsibilities 
lay at the time when they completed the Survey of Contributions to 
Teaching. The data were grouped into three categories, namely, 


Elementary, Junior High and Senior High subgroups. 


1. Findings. The comparisons between means identified signi- 
ficant differences for one attitude measure and all five Aspiration 
Scales, as Table 17 reveals; the Elementary subgroup mean was signifi- 
cane higher than the Senior High subgroup mean on Estheticism; the 
five aspiration scale means for the Senior High subgroup were signifi- 
cantly higher than Elementary and Junior High subgroups means. 
Differences on the other teacher attitude measures and on the four 


teacher success ratios were not significant. 


2. Discussion. Since the significant differences in attitudes 
were not accompanied by significant differences in teacher success 
ratios, grade level does not appear to influence the relationships found 
between teacher attitudes and teacher success. Nevertheless, learning 
that there were no significant differences in teacher success ratios 
between grade levels is an interesting finding in itself. It was 
encouraging to find that the Division in which a teacher taught did not 
affect his self-concept of teaching success. All grades are equally 
important if one accepts the assumption that education is a continuous 


process. 


Teaching position. In filling out the Background Information 
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V2 
section of the Survey of Contributions to Teaching, respondents provided 
information regarding the position they held during the 1970-71 school 
year. This information was utilized in an analysis of variance 
involving the four subgroups, "Teacher. ‘Consultant. Counsel lor," and 


Aamo na Stra tore. 


l. Findings. Table 18 reveals that out of a comparison 
involving ten ae een ener ee and four teacher success ratios, only 
one attitude measure had significant mean differences; the administrator 
subgroup mean of 57.5 on the aspiration "Certainty of Attainment" was 
Significantly higher, at the .Ol level of confidence, than the means of 


any of the other subgroups. 


2. Discussion. As this comparison resulted in a difference 
between subgroups on only one variable, the Certainty of Attainment 
Aspiration Scale, it appears that teaching position does not contribute 


to the relationships found between teacher attitudes and teacher success. 


Main subject area of assignment. The Survey of Contributions to 


Teaching also solicited information regarding the main subject area to 
which teachers were assigned during the 1970-71 school year. Respondents 
were given a choice of twenty possible responses, but for purposes of 
this analysis, related subject area categories were combined to permit 

a four-subgroup comparison. These four subgroups were labelled as 
follows: "Social Studies," "English-Fine Arts," "Mathematics-Science," 


and "Vocational Education." 


1. Findings. As evident in the summary of the findings 
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74 
presented in Table 19, significant differences were obtained for 
Thinking Introversion, Theoretical Orientation and Estheticism. The 
social Studies subgroup achieved a significantly higher mean than the 
Mathematics-Science subgroup on Thinking Introversion and the English- 
Fine Arts subgroup achieved a significantly higher mean than the 
Mathematics-Science subgroup on Thinking Introversion. For Theoretical 
Orientation, the Mathematics-Science subgroup had a significantly higher 
mean than the English-Fine Arts subgroup. For Estheticism the English- 
Fine Arts subgroup achieved a significantly higher mean than the 

Social Studies and Mathematics-Science subgroups and the Vocational 
Education group achieved a significantly higher mean than the Social 
Studies and Mathematics-Science subgroups. No significant differences 
were noted on Social Introversion, the five aspiration scales, the EPAQ, 


vafd the four teacher siiccess ratios. 


2. Discussion. Although significant differences in attitudes 
were noted among the subgroups on three OPI scales, these attitude 
differences were not accompanied by significant differences on teacher 
success ratios. Main subject area of assignment does not seem to affect 
the teacher attitude-teacher success relationships found in the present 


study. 


Time of questionnaire return. A record was kept of date of 
questionnaire return; 123 were returned after the first mailing, 43 were 
returned after the first follow-up letter and 37 were returned after the 
second follow-up letter. This record permitted an additional analysis 


of variance to be made. The purpose of this analysis was to determine 
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76 
what influence the time of questionnaire return had on the relationships 


that were found between teacher attitudes and teacher success. 


1. Eindings. The results of this analysis are as indicated in 
Table 20. Out of fourteen comparisons involving four OPI Scales, five 
Aspiration Scales, an Education Profession Attitude Questionnaire and 
four Teacher Success Ratios, no significant findings resulted among the 


"First Mailing," "First Follow-up," and "Second-Follow-up" subgroups. 


2. Discussion. Significant relationships among the subgroups 
could not be found. Such a finding offers some support for the 
conclusion that time of questionnaire return did not contribute to the 
teacher success-teacher attitude relationships that were found in this 


study. 
IV. SUMMARY 


In this second data analysis chapter, findings related to the 
problem of determining whether there is a relationship between the 
attitudes prospective teachers possess at the completion of a four-year 
preparation program and their subsequent success as teachers, were 
presented and discussed. Low but statistically significant correlations 
were found between the following pairs of variables: .25 between 
Thinking Introversion and Overall Success, .15 between Thinking Intro- 
version and Presage, .20 between Thinking Introversion and Process, 

.16 between Thinking Introversion and Product, .15 between Social 
Introversion and Presage, .20 between Theoretical Orientation and 


Overall Success, .15 between Theoretical Orientation and Presage, .1/7 
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between Certainty of Attainment and Overall Success and .15 between 
Certainty of Attainment and Presage. These findings offer some support 
for the conclusion that teacher attitudes are related to self-ratings of 
teaching success. 

Further analysis was carried out by subdividing the sample on 
the basis of personal and professional variables. The purpose of this 
analysis was to determine what influence biographic variables have on 
the relationships found between teacher attitudes and teacher success. 

A sex comparison revealed that males had significantly higher attitude 
means on Theoretical Orientation and the five aspiration scales, and 

sex might have had some influence on significantly higher Overall 
Success and Presage ratios obtained by males. An elementary and 
secondary route comparison resulted in one significant finding, namely 
that the elementary group had a significantly higher Process ratio mean. 
One might also speculate that age appeared to influence teacher attitude 
teacher success ralationships; the oldest subgroup had significantly 
highe® attitude means than the "19 to 21" and "22 to 25" subgroups on 
Thinking Introversion and Theoretical Orientation, and had significantly 
higher Overall Success and Process ratio means. When teachers were 
grouped according to the amount of university preparation, the subgroup 
with six years of training had a significantly higher Long-Range 
Realistic aspiration mean than the subgroup with four years of training, 
had a significantly higher Overall Success ratio mean than the "Four 
Years" and "Five Years" subgroups, and had a significantly higher 
Process ratio than the “Four Years" subgroup. 


Other professional variables, namely, year of attendance at 
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79 
university, university average, division taught in, type of teaching 
position, main subject area of assignment, and time the questionnaire 
was returned, did not appear to influence the correlations found 
between teacher attitudes and teacher success. For these variables 
Significant differences in attitudes did not occur along with signifi- 
cant differences in teacher success ratios. 

A tabular summary of the discussion regarding personal and 
professional variable comparisons is presented in Table 21. This 
table shows that a number of significant differences in attitudes and 
teacher success ratios do occur when teachers are grouped by personal 
and professional variables. Possibly these personal and professional 
variable differences exerted some influence on the relationships found 


between teacher attitudes and teacher success. 
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Chapter 6 
SUMMARY, CONCLUSIONS, AND IMPLICATIONS 


This chapter presents an overview of the entire SLUGYs | PLrst, 
the study is briefly summarized. Second, a number of conclusions are 
drawn from the findings of the study. Third, implications are drawn 
and suggestions for further research in the area of teacher evaluation 


are presented. 
I. SUMMARY OF THE STUDY 


The Problem 

Tne present study was concerned with three problems: 

ie What factors do Alberta teachers perceive as being important 
to the teaching act in various subject-matter fields and grades? 

| 2. What is the relationship between the attitudes prospective 

teachers possess at the completion of a four-year preparation program 
and their subsequent success as teachers? 

3. What influence do biographic variables have on the relation- 


ship between teacher attitudes and teacher success? 


Instruments 

Data on teacher attitudes were gathered by means of the 
Education Student Attitude Inventory, which included ten scales: 
Thinking Introversion, a measure of interest in reflective thought and 
abstract ideas; Theoretical Orientation, a measure of interest in 


80 


a on ic "i : Pa ny eee) ah rs a 7 iy 7 
cn Cr 7 | i ee ; ie 
7 ee "hy 


i 


at ae’ e ve : an ae 
aX be ae . 
pe : 7) 


| suortags GMA ae oa 


: ae ; 
at : a a 
teria” ee oxtine ent to watyreve ns sno eet paca; a 
$16 enoteulanoo to sedan 6 ,bhoos2 «bes ft6itmule (lista ate aa 
AWEtb 936 snob deatiant ‘bridl .ybute eft Yo epntnnt? sae “ae 


net oeheene er Yo 69%5 add nb roreseast sca Tot aati ar 
| waout 


a 


= 
os 
7 
™ 
— 


yauTe SHT 40 YSAMMUe i ¢ 


c \ 


~ 


tsemeide¢rq ssidt doin penrganes: 268 ybuste. tee AS bd = a7 


insitoamt pnisd 26 eviesteq erenoses stzedsh Ob etosost FedW AE 


a 


Fesbete bna ebleit rod sem—toeidue avottsy ni tos prised edd oo. FF 


svitosgeotg gebusitis sf3 neewied! qidanottsle: ods ef teaW 3 a, AE 


" 


ms2Q0% noitetsys1q teey—wWot 6, to nolésiqmos edd te zesreo etedabat 7 oa 


Sa thdoset 26 adenaue theupecdue: hed? Mile 


“itelat ait no sven ealdsiasy stares otr POneM tary iat at 
Jeeaoove saronod, bre seoastive “ites nash 


adj. to ftieyd b . 
2nsom*y bona, STOW. abbutitte i ee ‘S, 
tealeoe nat bebvioat Ser cee 4 | 


bs fifpue a? avisoalies ak sham 


: 7 w ae ZEST & ; 
at tastesht tp oman =< not oo ‘ 
/ ' / : : y 
: ; me 


i ri 
iy 


ata 


' a 7 . 


81 
scientific activities and methods; Estheticism, a measure of preference 
for varied artistic matters and activities; Social Introversion, a 
measure of interest in relating to other people; Education Profession 
Aspiration, a measure of a person's level of aspiration within the field 
of education; and Professional heme! a measure of agreement with 
policy of the teacher organization. 

The teacher success data, like the teacher attitude data, were 
secured by means of respondent self-reports. The Survey of Contributions 
to Teaching requested that each respondent: (1) check those criteria 
Whueneapplledsio Nigeareamoumascianment this year, (2) rate those items 
which he felt were contributing to his area of assignment, and then 
(Qyetrsteand=rate diy additional factors which he felt were contri- 


buting to his teaching success. 


The Sample and Data Collection 

Five attitude scales and five measures of aspiration had been 
utilized previously to collect attitude data, so that the study sample 
was restricted to those individuals who had filled out the Education 
Student Attitude Inventory while they were attending university in 1964 
or 1968. Three further limitations were imposed on the selection of the 
study sample, namely: 

1. The sample was limited to those individuals who proceeded 
directly through a four-year Bachelor of Education degree at the 
University of Alberta, or had entered the Bachelor of Education program 
after completing another degree. 


2. It was further delimited to individuals who were enrolled 
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in the fourth year of a degree program in 1964-65 or 1967-68, or was 
in his first year of an after-degree program in 1964-65. 

3. A final delimitation was one which restricted the sample to 
individuals who were involved in Alberta education on a full-time basis 
as teachers, administrators, consultants, and counsellors during the 
1970-71 school year. 

A total of 288 individuals met these requirements. The Survey 
| of Contributions to Teaching was mailed to each of these individuals 
and 236 questionnaires were returned, a return of 82.9 per cent. Of 


these, 203 were usable in the present study. 


Method of Data Analysis 


Percentage comparisons were first made between the criteria 
of teaching success included in the Survey of Contributions to 
Teaching. The teacher success data were then utilized in a Pearson 
Product Moment comparison between teacher attitudes and teacher success. 
Further comparisons were made utilizing personal and professional 
variables; the Analysis of Variance was used in calculations involving 
comparisons of three or more subgroups, the t test was employed where two 
subgroups were being compared. For most analyses the .05: level of 
significance was used. In the case of comparisons involving the Scheffe 
test, the increased rigour seemed to justify a lower level of signifi- 
cance, hence the .10 level of significance for the Scheff@ Comparison of 


Pairs of Means. 
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Results 

Self-rating of teaching success. Percentage comparisons 
revealed that teachers deemed process criteria to be the most important 
contributors to self-ratings of teaching success. The process criterion, 
"teacher-pupil relationship," was checked more frequently than any 
other factor on the scale. Product and presage criteria were deemed to 
be less important than process criteria by the Alberta teachers; "the 
professional activities of the teacher," a presage eriterion, 
"examination results," a product criterion, and "the teacher's 
participation and standing in the community," a presage criterion, 
received identical ranks and were the least frequently checked of all 
eriteriay 

Respondents were given the opportunity to list additional 
criteria. Presage criteria were most frequently added to the 
Questionnaire, with process criteria following a close second. 

Respondents also rated themselves on the criteria which they 
had checked, from which presage, product, and process ratios were 
calculated. The means for these ratios indicated that respondents: 
(1) rated themselves most highly on presage criteria, (2) rated them- 
selves lower on process criteria, and (3) rated themselves lowest on 


product e¢riteria. 


A comparison of teaching attitudes and teaching success. When 


the Overall Success, Presage, Product, and Process ratios were compared 
to teacher attitude measures, low but statistically significant 
correlations were evident. Coefficients ranging from .15 to .25 were 


obtained. Thinking Introversion correlated positively with all four 
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34 
teacher success ratios; Social Introversion correlated negatively with 
the Presage ratio; Theoretical Orientation correlated positively with 
the Overall Success and Presage ratios; and the aspiration scale of 
Certainty of Attainment correlated positively with the Overall Success 
and Presage ratios. 

When data were analyzed by grouping according to personal and 
professional variables other findings emerged. The fact that males 
had significantly higher attitude means on Theoretical Orientation and 
the five aspiration scales appeared to be related to males having - 
Significantly higher Overall Success and Presage ratios. Elementary 
majors had a significantly higher Process ratio mean than their 
secondary counterparts. Age appeared to have some influence on 
relationships found between teacher attitudes and teaching success; the 
oldest subgroup displayed higher attitude means on Thinking Introversion 
and Theoretical Orientation, along with significantly higher Overall 
Success and Presage ratios. Amount of university training led to 
differences, namely that the subgroup with most years of training had a 
significantly higher Long-Range Realistic aspiration mean, and had 
significantly higher Overall Success and Process means. All of these 
findings were believed to be possible sources of influence on the 
teacher attitude-teacher success comparisons in this study. 

Other peti comparisons were made, but few differences were 
found between the groups. Year of attendance at university, university 
average, division of main teaching responsibility, type of teaching 
position, main subject area of assignment, and date when the question- 


naire was returned, were not believed to be possible sources of 
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influence on the relationships that were found between teacher attitudes 


and teacher success. 
ii. “GONCLUSTONS 


The results of this study were utilized as a base for the 
following conclusions: 

1. Teachers most frequently choose process criteria when 
giving self-reports of their teaching success. 

2. On the average teachers rate themselves higher on presage 
criteria than they do on process and product criteria. 

3. Prior held attitudes appear to be related to teaching 
success, when both attitudes and teaching success are measured by way 
of self-reports. 

4. Males have a higher self-concept, and this may be partly 
related to the fact that males have higher aspirations, and are more 
apt to use the scientific method in their thinking (Theoretical 
Orientation). 

5. Elementary majors rate themselves higher on process criteria. 

6. Older individuals hold higher concepts of themselves as 
teachers than do younger individuals. Older individuals are 
characterized by a liking for reflective thought (Thinking Introversion), 
they seek social contacts (Social Introversion), and they show a 
preference for using the scientific method in thinking (Theoretical 
Orientation). 

7. Increased university training appears to influence the 


self-concept of teaching success. 
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ITI. IMPLICATIONS FOR ADMINISTRATION 


The findings of the present study would seem to have several 
implications for administrators in education. In addition, there are a 
number of possible implications for opts education institutions. The 
finding that teachers' attitudes help to explain and predict self-reports 
of teaching success suggests that there might be greater efforts made to 
shape attitudes of prospective teachers. Existing courses could be 
modified to make the preparation program more effective. More emphasis 
could be placed in developing Thinking Introversion or the interest in 
reflective thought and abstract ideas, and in developing Theoretical 
Orientation, or the interest in scientific activities and methods. These 
attitudes appear to be related to self-perception of teaching success. 

A further implication is that planners of a teacher education 
program should decide on the emphasis to be accorded to the development 
of presage, process and product criteria, and then they should document 
the extent of this development in prospective teachers. For example, 
the study sample checked process criteria most often in their self- 
reports, and this may be an indication that the teacher education 
program has created an awareness of process in prospective teachers. 
But, at the same time means for the total sample indicated that the 
teachers did not tend to rate themselves highly on process factors, 
and this might be an indication that more work should be done in the 
development of the process skills. If process is indeed important, the 
fact that elementary majors had a significantly higher process mean 


than secondary majors, seems to indicate that the extra emphasis on 
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87 
process criteria should be placed in the secondary route of the teacher 
education program. Both elementary and secondary majors tend to 
deemphasize product criteria, and this is yet another factor that 
should be taken into account when a teacher education program is being 
planned. Prospective teachers might become more familiar with process, 
Product, and presage criteria, if present Alberta university programs 
in microteaching were expanded to include use of self-evaluation 
materials such as the questionnaire used in this study. If an awareness 
is created, it may influence teachers to improve their teaching. 

There are also implications for central office administrators. 
Those who hire teachers should realize that: (1) Older teachers tend 
to have a higher teaching success self-concept, (2) males tend to have 
a higher teaching success self-concept, and (3) teachers with more 
university training tend to have a higher teaching success self- 
concept. If employers deem a high self-concept to be desirable, they 
should keep the above findings in mind when they are hiring teachers. 

School boards should be interested in matching the individual 
to the school in which he will be working. Findings of this study may 
help administrators in this regard. Applicants could be asked to fill 
out the Survey of Contributions to Teaching, and the rating of presage 
criteria might give the employer some idea of the personality of the 
individual being hired. 

Superintendents might make use of the Survey of Contributions 
to Teaching in formal teacher evaluation. The teacher being evaluated 
could be requested to complete the Survey of Contributions to Teaching. 


This self-evaluation might then become part of a more complete written 
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evaluation of the teacher. 

Individual teachers would stand to benefit from a self- 
evaluation instrument that could give them some indication of why they 
are successful as teachers. Teachers who are aware of their teaching 
strengths and weaknesses are apt to undertake improvements in 


instructional practices. 
IV. FURTHER RESEARCH 


Although the present study was the third study in a series of 
studies initiated by Ratsoy in 1965, the study of teacher attitudes and 
teacher success has only just begun. But a beginning has been made, 
and what are needed are further longitudinal studies to continue the 
work of the present study. 

One study should be designed to compare supervisor ratings to 
the attitude data and teacher success data utilized in the present 
study. In order to keep the teacher success criteria uniform, it would 
be advisable to use the Survey of Contributions to Teaching that was 
utilized in the present study as the supervisor evaluation instrument. 
A further reason for suggesting that the Survey of Contributions to 
Teaching be utilized in supervisor evaluations is as follows: the 
Questionnaire uses a rating scale, and Smith (1971) in a recent 
review of research on teacher education indicates that the most promising 
results regarding process and product criteria have been obtained in 
studies in which the teacher was described using rating scales. 

Smith also indicated that we have little knowledge of the 


relationship between teacher behavior and student growth. Another 
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89 
follow-up study should be contemplated to determine what relationships 
exist between standardized student achievement measures, and teacher 
attitudes teacher self-ratings and supervisor ratings. 

Methodology of the suggested research studies might be that 
of the present study modified to include a larger sample of teachers 
than were used in the present study. Perhaps more sophisticated 
techniques should be employed. For example, the Hierarchal Analysis 
suggested by McQuitty (1967) would permit a researcher to utilize the 
teacher attitude data, the teacher success data, and future supervisor 
and student achievement data for the purpose of classifying teachers 


into meaningful groups. 
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APPENDIX A 


COVERING LETTER AND FOLLOW-UP LETIERS 


' QASTTaL SU=WOUIOA GMA RALTZI ONT AAVOS 
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FACULTY OF EDUCATION 


DEPARTMENT OF EDUCATIONAL 


vpn Nd 
S| E 
CES | CRE 
pm | MT 
= =e 


THE UNIVERSITY OF ALBERTA 


EDMONTON 7. CANADA 
ADMINISTRATION 


March 1, 1971 


Dear Colleague: 


This study is part of an extensive study of attitudes of pros- 
pective and practicing Alberta teachers begun in 1965. I am interested 
in gathering several types of data on teachers who were enrolled in 
the Faculty of Education at the University of Alberta in 1965 or 1968. 


The present part of the study is concerned with self-reports 
of teaching success. An assumption underlying this survey is that 
every teacher makes some contributions to teaching which reflect his 
own strengths as an individual, and which may be unique to him. You 
are being asked in the attached questionnaire to give some indication 
of what you consider to be contributions you are making as a teacher. 


All information will be coded and analyzed for groups of 
teachers, not individuals. Anonymity is assured. 


I enclose a stamped addressed envelope for return of the 
queStionnaire. Thank you for your cooperation in this project. 


" 


- 


FACULTY OF EDUCATION 


DEPARTMENT OF EDUCATIONAL 
ADMINISTRATION 


5. 


EDMONTON, ALBERTA 
CANADA 


March, 197) 


Dear Colleague, 


About three weeks ago a queStionnaire titled ''Survey of 
Contributions to Teaching, '' was mailed to you. The information 
sought in the questionnaire forms an important part of a longitudinal 
study of the attitudes of prospective and practicing teachers. 


At the time of writing this letter, a reply had not been received 
from you, sol am sending you this reminder and request that you 
complete the questionnaire and return it to me at your earliest 
convenience. If you have misplaced the questionnaire, or if it did not 
Peach you, please let me know and a copy will be sent by return mail. 
Please be assured that the information will be treated confidentially 
and the data analyzed for groups of people not individuals. 


If you have already returned the questionnaire, please ignore 
this request. 


Thank you for your cooperation in this project. 


on 
hi 


Me 


FACULTY OF EDUCATION 


DEPARTMENT OF EDUCATIONAL 
ADMINISTRATION 


EDMONTON, ALBERTA 
CANADA 


April, 1971 


Dear Colleague, 


I note in my review of replies received that your copy of the 
"Survey of Contributions To TVeaching,= has not yet reached me, 


Since the information sought forms an important part of a 
longitudinal study of attitudes of prospective and practicing teachers, 
I am particularly anxious that you complete the questionnaire. The 
one sent you may have been mislaid or perhaps it did not reach you. 
Tamptheretore enclosing a copy and also the covering letter which 
accompanied the first questionnaire. 


Please complete the questionnaire and return it promptly so 
that the analyses of the results are not held up. Again I remind you 
that the analysis will be for groups of people not individuals. Anonymity 
will be assured. 


I thank you in advance for your anticipated cooperation. 


APPENDIX B 


SURVEY OF CONTRIBUTIONS TO TEACHING 


Coelho a 4A 


SOR VY Stor CONTRIBUTIONS 1 O TEACHING 
There are TWO SECTIONS to this survey 
SECTION ONE. BACKGROUND INFORMATION 
SECTION TWO. SELF-REPORT ON FACTORS CONTRIBUTING 


TO TEACHING SUCCESS 


BACKGROUND INFORMATION 
S 2 CeO uN ONE 


Section one of the survey requests descriptive information needed for classifying 
responses in the analysis. 


1. Which of the following most nearly describes the position you hold in your 
school system this year? CHECK ONE: 


Classroom teacher, giving all or Vice-principal or assistant 
l nearly all of time to classroom Principal, teaching half time 
teaching. or more, 


Supervisor, coordinator or con- 
sultant of a subject field, grade(s) 
or division(s) working in or from 


: == : the district, division or county 
2 Part-time, temporary, or substi- Vice-principal or assistant office. 
tute teacher. principal, teaching less than : 
Counsellor or psychologist work- 


Department Head, grade coordina- 


half time or not teaching. eae uae 
ing in or from the district, 


division, or county office. 


Coordinator or consultant of a 


tor or consultant assigned to one 10 Principal, teaching half time 
school. or more. 
Counsellor, teaching half time or ll Principal, teaching less than subject field or grade(s) assigned 
more. half time. to two or more schools (not 
working from the district, divi- 
half time or not teaching. 
Director or coordinator of a 17 | {Superintendent. 
Librarian, teaching half time or special service (personnel, A/V ; ; 
more. materials, research, public 18 Assistant or deputy superintend- 
13 relations, etc.) working in or ent. 
Librarian, teaching less than 
Leena of ee 


from the district, division or 
2. In which DIVISION(S) does your MAIN responsibility this year lie? CHECK ONE: 


county office. 
Primary (K to III) 4 | Senior High (X to XII) ea Junior and Senior High 
fe Intermediate (IV to VI) 5 raw Both Primary and Intermediate ore Elementary, Jr. and Sr. High 
j | Junior High (VII to 1X) 6 ae | Elementary and Junior High oy Junior College 


3. What is the EXTENT of your TOTAL ACADEMIC and PROFESSIONAL 
PREPARATION BEYOND HIGH SCHOOL? CHECK ONE: 
Five complete years but less 
than six in a University and/ 
or Teachers’ College. 


Three complete years but less 
t than four in a University and/ 
or Teachers’ College. 
Four complete years but less Six or more complete years ina 
[ than five in a University and/ a University and/or Teachers 
College. 


or Teachers’ College. 


Less than a 1-year program 
(7 mos.) ina Normal School, 
Teachers’ College or University. 
tandard 1-year program (7 mos. 
or more) in a Normal School, 
Teachers’ College or University. 


Two complete years but less than 
three in a University and/or 


Teachers’ College. 
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4. Which field are you mainly assigned to during the PRESENT SCHOOL 

YEAR 2? “CHECK ONE: 
Re {cee Oe aa 

Arateriennd 7_|science | 12 |__[ bibraries 17[— [Counseling Psych] 

Sc 

jl see ie aap cS 


Language (Other than 10 Teaching or super- fess Eisen or super- 
French or English) vising grades 1-2-3 vising grades 4-5-6 


5. What proportion of your teaching week is devoted to the field you have 
marked in question 4? CHECK ONE: 


if [Lessthan 10% ]2f [From 10t0 24%p[ [From 25t049%|4 [From 50 to 74%|s| | From 75 to 89% F, [ [90%-pius_| 


6. You may be assigned to more than one field this school year. Which is 
your SECOND FIELD OF CONCENTRATION? CHECK ONE: 
Vocational Subjects 
chee (Other than Business) 


1 Jrecsing «dS G_[atnematcn | ‘L]__ Home Economies 1 
Social Stsies T_ [science | 12 [uraries | 7} Jousting Paver 
[Jensen da fine ans] 13] [Irauatrar are] 18 ]adminaraton 
[Trench] 9_]Prvsieat Education | 14[ [Business Eavcation | 19[__]xceptiona Cniaren_| 


Language (Other than 10 Teaching or super- 15 Teaching or super- 2 ae No peconaticlas 
English or French) vising grades 4-5-6 vising grades 1-2-3 21 Ciena One 


7. What proportion of your teaching week is devoted to the field you have 
marked in question 6? CHECK ONE: 


il Less than 10% 2 From 10 to 24% 3 From 25 to 49% 
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This part of the survey has two purposes. One is to determine from a list of possible 
factors those which teachers perceive as being important to the teaching act in various 
subject-matter fields and grades. The other is to get an indication of each teacher's self- 
perception on the contribution he is making on the factors he checks and lists. Please feel 
free to add additional items and to comment on the items included. 


Again, a reminder that data will be analyzed for groups not individuals. Anonymity 
is assured. 


Instructions: 


1. You may feel some factors are important to teaching in the area of your assignment - 
other factors may in your opinion be unimportant. Please indicate which factors are 
important TO YOUR AREA OF ASSIGNMENT THIS YEAR by CHECKING in the 
appropriate space to the LEFT of the item. 


2.) HOR EPACH ITEM thatmyOu havevCHECKED, complete the) section to the RIGHT of 


the item as follows: 


Circle VERY HIGH if you consider YOUR CONTRIBUTION on the factor to be 
VERY HIGH this year (top 10% of all teachers). 


Circle ABOVE AVERAGE if you consider YOUR CONTRIBUTION on the factor 


to be A LITTLE ABOVE AVERAGE this year (top 20% of all teachers). 


Circle AVERAGE if you consider YOUR CONTRIBUTION on the factor to be 
AVERAGE this year. 


Circle BELOW AVERAGE if you consider YOUR CONTRIBUTION on the factor 
to be A LITTLE BELOW AVERAGE this year. 


Circle VERY LOW if you consider YOUR CONTRIBUTION on the factor to be 
VERY LOW this year. 


3. Space has also been provided for you to list any additional factors which contribute 


to your teaching success. 


CHECK ONLY ITEMS 
THAT ARE IMPORTANT 
TO YOUR TEACHING 


We 


The energy, force and enthusiasm 


displayed) inthe teaching Wy... se. + we sees Very High 
Ao SESS, Commo ooa3agdac SdduoID0UKGGG Ud . Very High 
3. Academic qualifications and knowledge 

Gfethe OW rr uewWLUI meets eens) eee COACH ON ECHO Very High 
4. Pupil participation in lessons .......+.+.. Very High 
Dio INS joresiepeculbilsy opi Wows {ORKeOd 65 bo ooo oD ao Very High 


YOUR CONTRIBUTION ON THE 
FACTORS YOU HAVE CHECKED 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Average 


Average 


Average 


Average 


Average 


Below Average 


Below Average 


Below Average 


Below Average 


Below Average 


Very Low 


Very Low 


Very Low 


Very Low 


Very Low 
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Pupil attitudes of courtesy, industry, 
amncas lel nze Ian Cl Curreteteete eens tere) ois evel cane ferret oy ¢ 


Eesson preparation and planning ©......... 


Concern with character development 
He Hoy qewyol oo oo 6 0-9 04-45 dB Cato O ONG OM Oe 


The training of the pupils in self-expression 


The pupils work well without supervision .. 


lee meissmandsappearance:otetne teacher...) 1) 


W276 
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14, 


De 


16. 


Phe 


18. 


LG 


20. 


(AM 


(Eph 


(a Bin 


24, 


(BN 


WKS WSS OH TeAClulne ENC S55 6505000 6600006 
Methods of lesson presentation used ...... 


The training of pupils in civic 
COMmpetencesanGenes POnsiD1 ati tercleleneiele alice 


The professional activities of the 
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The pupils! appreciation of moral and 
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The teacher's participation and 
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The teacher's standing with the pupils ..... 
Supervision and checking of written work .. 


The development of the process of 
individual enquiry in the pupils ........... 


The attitude of the pupils to the school 
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The loyalty and dependability of 
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The degree of cooperation of the 

teacher with other staff members ........ 


Provision made for individual 
differences and group needs ..............- 


Very High 


Very High 


Very High 


Very High 


Very High 


Very High 


Very High 


Very High 


Very High 


Very High 


Very High 


Very High 


Very High 


Very High 


Very High 


Very High 


Very High 


Very High 


Very High 


Very High 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Average 


Average 


Average 


Average 


Average 


Average 
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Average 
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Below Average 


Below Average 


Below Average 


Below Average 
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Below 


Average 


Below Average 


Below 


Average 


Below 


Average 


Below 
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Below 


Average 


Below Average 


Very Low 


Very Low 


Very Low 


Very Low 


Very Low 


Very Low 


Very Low 


Very Low 


Very Low 


Very Low 


Very Low 


Very Low 


Very Low 
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Very 
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Very 


Low 


Very 


Low 


Very 


Low 


Very 


Very Low 
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26. Qualities of leadership displayed 
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The degree of self-evaluation of 
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Please list below any additional factor(s) that 
contribute to your teaching success. 
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Very High 


Very High 


Very High 


Very High 


Very High 


Very High 


Very High 


Very High 


Very High 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Above Average 


Please indicate if you are interested in receiving a summary when 


this study is completed. 


Average 


Average 


Average 


Average 


Average 


Average 


Average 


Average 


Average 


Below Average 


Below Average 


Below Average 


Below Average 


Below Average 


Below Average 


Below Average 


Below Average 


Below Average 


Very Low 


Very Low 
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APPENDIX C 


EDUCATION STUDENT ATTITUDE INVENTORY 
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Education Student Attitude Inventory 


or 


This inventory is part of a study designed to compare selected attitudes of several groups 
of Education students. Part A requests personal background information. Parts B and C are 
attitude questions. Part D requests information on your aspirations within the Education 
profession. 


All information will be coded on IBM cards. Data will be processed for groups of 
students. Complete anonymity is assured. In order to secure a high percentage of returns, it 
will be necessary to later contact those not present when questionnaires were distributed. Your 
name is requested only for purposes of identifying these persons. 


The questionnaire takes about 45 minutes to complete. Work rapidly. First impulses 
are important. Thank you for your co-operation. 


———————————————— a S 


PART A 
Sees IN OTC ere penne RE Re tree ncn city cites len melmtdaeuomembasananeret 7. How many years have you spent in the Faculty of 
(surname) (given names) Education? - CHECK ONE: 
2. Age - CHECK ONE: Laeaioreeeee Beginning my first 
tae ak under 18 Ot ee Beginning my second 
‘Desa. 18 or 19 Zee: Beginning my third 7 
ee ee 20 or 21 2 A die Beginning my fourth 
ASD ae. 22 to 25 a eet eer More than four years 
ae, ya over 25 8. What route are you in? - CHECK ONE: 
(lf you are in your first year, check the route you will 
3. Sex and Marital Status - CHECK ONE: be in next year). 
1. ........ Single male Noah Maret Elementary 
Qi & Single female Pi ee Secondary 8 
ey Ae Married male ene: Vocational 
Been Married female 3 9. What is (or will be) your major field of concentration? 
3) Pee. Separated, divorced or widowed male CHECK ONE: (If you have more than one field, check 
the one you are most interested in.) 
6. ........ Separated, divorced, or widowed female 
12a. ecun English 
4. Place of birth - CHECK ONE: J A Foreign language 
Fe sree, Alberta Ga sociale studies 
2. ........ Outside Alberta but in Canada 4 4 person Mathematics 
Be ce Outside Canada Siar eea-cy Biological sciences 
5. Completed Grade XII in - CHECK ONE: 6. ........ Chemistry 
i ioe. ee sgere Edmonton Va eeNYSics 9, 
se ces Calgary See niMewAnts 10 
3. ........ Another Alberta City Die am Physical Education 
A a Alberta town 10. ........ Industrial Arts 
aoa ace Alberta village 5 1]. ........ Home Economics 
6 aera Alberta rural school 12. ....... Early childhood education 
Pig Beg City or Town outside Alberta 13. ........ Libraries 
Site Village or rural school outside Alberta 14, ........ Education of Exceptional children 
-6. How many years have you attended university? are Other (specify) 
CHECK ONE: 10. How many university courses have you completed in your 
eae oe Beginning my first major field of concentration? CHECK ONE: 
2. ........ Beginning my second Wreetet BINONe 
See. Beginning my third 6 Zee One scourse 1] 
4. ....... Beginning my fourth cn nae. 2-3 courses 
Soke Beginning my fifth 400.8 4e0Ncourses 


6 eres More than five years 5st 6 or more courses 
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What grade level are you most interested in teaching? 
CHECK ONE: 
ls pone Kindergarten 
. Primary (1-3) 
. Intermediate (4-6) 
. Junior High (7-9) 12 
. Senior High (10-12) 
. Junior College 
. University 


Es ci CIN Ret Diet 


Other (specify) 


What degree do you presently hold? CHECK ONE: 

lo ee None 

2. ........ B.A. (specify major): (les, 
Shave B.Sc. (specify major) 14, 
4. ........ Other (specify degree and major): 15 


How much teaching experience have you had? 
CHECK ONE: 


lence) None 

2 Fusincks 1 year 

re Ie snceeeee 2-4 years 16 
AS ite 5-7 years 

See Over 7 years 


Since high school, how many years have you spent away 
from school or university? (working, etc.) 


CHECK ONE: 

ieerceornet None 

22 ee 1 year 

Shh cee ae 2-4 years 17 
Ad ee: 5-7 years 

Re sesmstae Over 7 years 
While at university, do you live 
CHECK ONE: 

Ie samesee With your parents? 18 
2. ....... Away from your parents? 


Your cumulative university average (or grade XII average 
if in your first year) is: 


CHECK ONE: 

ey ee under 55 

P Ra 55-59 

3 60-64 

Aten 65-69 

5 Alain: 70-74 19 
Oar 75-79 

7 hes 80-84 


We 


20. 


2k 


22; 


The size of your hometown is: 


CHECK ONE: 

Toone Less than 1,000 

Pa alice ale 1,000 - 5,000 

By apanaino SVQ) o sy (OOK) 20 
4. ........ 25,000 - 200,000 

BR eee: Over 200,000 


Compared with your parents’ socio-economic status, do you 
consider that your own socio-economic status as a teacher 
will be: 


CHECK ONE: 

Nal ers, Considerably lower 

PEAES Soe Somewhat lower 

SHC Ae Same 21 
Be sesahts Somewhat higher 

5, ........ Considerably higher 


Compared with the families of other university students, do 
you consider the socio-economic level of your family to be: 


CHECK ONE: 


1. ........ Considerably lower 

De: Somewhat lower 

Bo ra af Same 22 
. Somewhat higher 

5. ........ Considerably higher 


The people you will associate with when a teacher will have: 
CHECK ONE: 


1. ........ Considerably less education than your parents 
2S Aor Somewhat less education than your parents 
BB ei ha About the same level of education as your 23 
porents 
4 Somewhat more education than your parents 
Sa Considerably more education than your 
parents 


The persons you presently associate with most (i.e., your 
friends) are mainly: 


CHECK ONE: 
Up Snoraaade Education students in the same major as you 
are in 
2 Reise: Education students but in another major 
Sct re Other university students 24 
FB start Other Edmontonians 
5. ........ People from your home town (other than 
Edmonton) 


How much university training do you REALISTICALLY 
plan on having before you take your first teaching position? 
(If you have already taught, check the number you had 
before taking your first position.) 


GHEGKIONE: 
Lee eaeeeere 1 year 
Do reat 2 years 
BP Nah 3 years 25 
YR geacraadee 4 years 
S great 5 years 
feiacinceishice More than 5 years 
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PART B 


ATTITUDE INVENTORY I 
INSTRUCTIONS: READ CAREFULLY 


This is not an ability or achievement test, but a means of reporting your attitudes, 
opinions, and feelings regarding a variety of subjects. There are no correct or incorrect answers. 


Read each of the numbered statements and decide whether it is true as applied to you 
or false as applied to you. Although your response to each statement is important, your scores will 
be based on your answers to groups of statements. 


It is not uncommon for persons taking an inventory of this type to be concerned about 
having to give simple true or false answers to the statements. Nevertheless, when true, for 
example, seems to be an inadequate response, you are still asked to circle true if the statement 
is usually true for you or more true than false. 


Thus, if a statement is TRUE, or MOSTLY TRUE for you, circle T. If a statement is 
FALSE, or NOT USUALLY TRUE for you, cirele F. 


Circle Either 12. | disagree with statements and ideas expressed 
byamiyaclassmatesicancaaacccormecr ost cr ne eetinn- esas T 
T or F 
13. | like to read serious, philosophical poetry ... T F 
| prefer to engage in activities from which | 
can see definite results rather than those from ; , aren 
which no tangible or objective results are 14. | like to write my reactions to and criticisms 
GIDOOCGt Curae ht i ie Biro aati T F of a given philosophy or point of view ........ aoek 
| analyze what | like or dislike about a movie 15. | enjoy solving problems of the type found in 
or play which | have seen ..............c0ccceee T F geometry, philosophy, or logic ................5.. a. 7K 
I enjoy reading essays on serious or philoso- 16. i Vike*modern’ arte.%..2.. Poy. Se See EEE es. Uo 
phicald subj ectsset-cncisch: pias ss cicasiner tanec tecns T F 
17. When | go to strange cities | visit museums... T F 
| like to discuss the values of life, such as 
what makes an act good or evil 0... Vee te 18. | enjoy spending leisure time in writing 
poetry, plays, stories, or eSsays ................05. Ww iP 
| give more attention to the action of the 
story than to the characterizations or to the 19. | like to listen to primitive music ................ yO 
form and style of the literature | read ............ wu i 
if mt se 20. | leave the radio tuned to a symphony concert 
1 am more realistic than idealistic, that is, rather than to a program of popular music .... T F 
more occupied with things as they are than 
with things as they should be ..............0.005 Wor ' 
21. | analyze the motives of others and compare 
their reactions with my own ..................006. vu oF 
| enjoy listening to poetry ...........e ye lp 
22. | like to do work which requires little rhe 
| question statements and ideas expressed by or thought after it is once learned . a Ww OR 
Imyiteachersmunccnm am aie seati vs aceccnreantis Wy oo 
23. | show individuality and originality in my 
ulicticl ug to ee ee ee T F 710 SCIOOL W OFIS Bica a Pee a agen ani evoe tae We 
P ! ‘ 24. My conversations with friends usually deal with 
Colored lights sometimes arouse feelings of such subjects as mutual acquaintances and 
EXCITEMIEMET UM EP eee, rite actnsstiee sebdbitire ss hiss or SOCIO actiVitiGgwm me nett tetel ea: T F 
| dislike assignments requiring original 25. | study and analyze my own motives and 
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26. 


28. 


IA: 


30. 


SHE 


32, 


SiS), 


34. 


3D: 


36. 


Bhs 


38. 


Se 


40. 


4l. 


42. 


43. 


44. 


45. 


46. 


47. 


48. 


| dislike being assigned to write a_ short 
story, play, essay or song 


| enjoy looking at paintings, sculpture, and 
architecture Ble ey an 


! would like to be an actor on the stage or 
in the movies 


| prefer popular music to classical music ...... 


If | were a university professor and had the 
necessary ability, | would prefer to teach 
chemistry and physics rather than poetry .... 


The artist and professor are probably more 
important to society than the businessman 
andmathermanuifactunenme: weeteen..nce msc. cars-cnte- ms: 


| am more sensitive than most people ............ 


As a youngster | acquired a strong interest 
in intellectual and aesthetic matters ........ 


| tend to make friends with men who are 
rather sensitive and artistic 


| have frequently found myself, when alone, 
pondering such abstract problems as free will, 
evil, etc. . 


| enjoy hearing a great singer in an opera .... 


| have spent a lot of time listening to 
serious music 


| enjoy reading Shakespeare’s plays ..... 


Much of my life I’ve dreamed about having 
enough time to paint or sculpture 


| would like to enter a profession which 
requires much original thinking ................ 


| like to discuss philosophical problems ........ 


| would like to collect prints of paintings 
which | personally enjoy 


1 am fascinated by the way sunlight changes 
the appearance of objects and scenes ............ 


| think | feel more intensely than most people 


Sometimes | find myself ‘’studying’’ advertise- 
ments in order to discover something 
INLEKESUMG MITItHE I) 9 et ee. occ ate tune 


| like to read about artistic or literary 
ACHIEV.EINenUSmmns nition at acinn meatreascuuncccanat heart 


| have at one time or another in my life tried 
Magy Lnvelavel (ehy WwAMHINAYe) [OLOSMAY occ ac earned rennin 


| am interested in the historical changes and 
developments in American jazz ....... HY, A Paes 


/30 


/35 


/40 


/45 


49. 


50. 


ail 


52: 


53) 


54. 


5)5), 


56. 


MW, 


58. 


59. 


60. 


61. 


62. 


63. 


64. 


65. 


66. 


67. 


68. 


69. 


70. 


| like short, factual questions in an examin- 
ation better than questions which require the 
organization and interpretation of a large body 
of material nde Aye 


Courses in literature and poetry have been 
as satisfying to me as most other subjects . 


It is highly unlikely that astrology will ever 
be able’ to explain anything ...................--:- 


| think | take primarily an aesthetic view 
Of Experience eee nn aren emer tes cocptorrace tee: 


When travelling | am more interested in 
seeing the scenic or historical spots than in 
making new acquaintances ...... : 


| enjoy thinking of new examples to illustrate 
general rules and principles ........................ 


| am uninterested in discussions of the ideal 
societynor IUtOpiG Bias -cre ae eens ae sake eee 


| like to serve as a member of a committee 
in carrying out some activity or project ........ 


| discuss the causes and possible solutions of 
social, political, economic, or international 
problemSena. Serta ceerines..cak Eee ae 


| prefer to stay at home rather than attend 
SOCIO Offalrsimt ssn oce tea ease Sie 


| prefer a long, rather involved problem to 
several shorter ones .............. 2 ne tat te oa 


| have one or more dates each week ........ ... 


IMammcordialitomstramGensmemesseee ee ee seer 
| am bored by people of my own age level . 


| seldom chat with clerks when they are 
waiting on me ................ 


| like to take the lead at social gatherings .... 


| react to new ideas which | hear or read 
about by analyzing them to see if Bo fit 
in with my own point of view ..... ..... 


| prefer to carry out an activity or job rather 
than to do. the planning fer it ...................... 


| am more interested in the application of 
principles and theories than in the critical 
Golactteidehtitolal Chi WAVSRAR) cuss sn aroasnasundthetanosucsneente 


| have no desire to be with others and to 
know their interests and experiences ............ 


| dislike test questions in which the inform- 
ation being tested is in a form different 
from that in which it was learned ... 


| do not like to act as host or hostess at 
POELIOS © sagen ced cg trse stistecc on harwenion svaiinr Ex aicpneaesanie cane 
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We\y 


74, 


Tih 
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Wile 


78. 


79: 


80. 


81. 


82. 


83. 


84. 


85. 


86. 


87. 


88. 


89. 


90. 
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| am unable to explain the reasons for my 
opinions and reactions . 


| work better when | am not being observed 
by sothers eainontene Shoes 


| usually enjoy parties 


| read articles or books that deal with new 
theories and points of view within my field 
of interest 


| often feel that the people | meet are not 
interested in me ......... 


| would enjoy studying the causes of an 
important national or international event and 
writing a paper on these causes .................... 


| have difficulty in imagining the reaction of 
a person of another period, race, or country, 
to a given situation or environment ............ 


| am active on the committees of school 
organizations 


(Slikestomsolvesepuzzlesuns. ecru coneee 


My free time is usually filled up by social 
CIMGNGSt Mae et ne ne ec re tee eee eae 


| have the feeling of being detached and 
alone when | am in a group of people ........ 


| enjoy the actual laboratory work more than 
the study of the textbook for a course ........ 


| hestitate to ask the assistance of others .... 


| enjoy writing a critical discussion of a 


book or article 


| enjoy being in a crowd just to be with 
people............ Near ein as he 


| like work requiring considerable physical 
OGUIVILCY serene ctriccnaceer 


| am embarrassed when | arrive too early 
or too latenathawsocialwaffains..ctiwe.aeren-eewar. ot 


| do not like to appear on programs or to 
GivemoraimneportscinmClOSSmesgtey fee pete cs. 


| am bored by discussions of what life will 
be like one hundred years from now ............ 


| would enjoy writing a paper explaining a 
theory and presenting the arguments for and 
CGGIUMS Ge lth, ie peermeecte ot ements ect sath setas vitapyusutrigaviasae 


| am slow to accept new acquaintances as 
friends 


| like to converse and get acquainted with 
my teachers outside of class ..... 


| like to work crossword puzzles ................ 


T 
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95: 


96. 


97. 


98. 


99. 


100. 


101. 


102. 


103. 


104. 


105. 


106. 


107. 


108. 


109. 


110. 


We 
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ish 


114. 


I) ih. 


116. 


| get stage fright when | have to appear 
before a group 5 ae 


| prefer to have a principle or theory 
explained to me rather than attempting to 
understand it on my own 


| never worry about being different from other 
people ....c0.0 


| do not enjoy eating meals by myself .......... 


| like assignments which require me to draw 
my own conclusions from some data or body 
OP SGC tS IRM 5.) pe niciomneicn conn awehaines 


| do not enjoy starting in at a new school 
or moving to a new community ...... .........-... 


| much enjoy thinking about some problem 
which is a challenge to the experts ............ 


| hestitate to ask the co-operation of others 
in carrying out activities such as the arrange- 
ments for a party 


| am interested in conversations about people 
whether or not | am acquainted with them .... 


| do not avoid large gatherings of people 


| prefer to work with others rather than 
alone 


| expect that ultimately mathematics will prove 
more important for mankind than theology .... 


At an exposition | like to go where | can 
see scientific apparatus rather than new manu- 
factured mprodUicts meer irene ster ene 


| prefer the practical man any time to the 
MOANMOLAIAEAS Mr ie ake Sen as cneracic see 


| find it difficult to carry on a light conver- 
sation with strangers ............... 


| am tantalized by a question or problem 
until | can think through to an answer 
satisfactory to myself ...... 


| like to imagine what is inside objects . 


| am ill at ease with members of the opposite 
SOX: re, Seraretiehe mela tor:. i..ih Bee 


| work better when people praise me 


| am a better listener than a conversationalist 


| want to know that something will really 
work before | am willing to take a chance 
Onin tae: eve 


| take an active part class 


in group or 
discussions 


| prefer movies which are biographical or 
historical to movies of the musical comedy 
type 
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The thinking which | do is largely limited to 
that which | must do in the course of my 
work 


| enjoy listening to debates and discussions 
on social, economic, or political problems .... 


| generally attend the meetings of school or 
college organizations erat 


| occasionally express appreciation personally 
ts a lecturer, soloist, or other performer at a 
school or community program 


| prefer to eat in a small rather than a 
large restaurant or cafeteria 


| am more interested in learning facts than in 
relating them to my ideas and previous 
experiences é : 


| do not introduce myself to strangers at a 
social gathering .. .... 


| become so enthusiastic that my enthusiasm 
spreads to those around me ...................... 


| avoid becoming engaged in conversation 
with my barber or beauty parlor operator .... 


| would enjoy writing a paper on the possible 
long-term effects or outcomes of a significant 
research discovery 


When | work | prefer to be alone rather than 
to have others around me . ES 


| do not express my opinions freely . 


| think about the values and meanings of a 
college education 


| prefer to visit with one person rather than 
with a group of people 


| enjoy a thought-provoking lecture 


| shy away from serving as the chairman of 
a committee 


| am aroused by a speaker's description of 
unfortunate conditions in a_ locality or 
country . 


| hesitate to borrow money or _ personal 
belongings from others 


| dislike having others deliberate and hestitate 
before acting 


| question the accuracy of statements made 
in my textbooks or reference books 


In a group of people, new acquaintances or 
strungers pay little attention to me 
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| find it difficult to give up ideas and 
opinions which | hold 


! prefer social functions to which only a small 
group of intimate friends is invited 


| really enjoy dances 


After a class period | think about the ideas 
presented there = ene 


The main object of scientific research should 
be the discovery of truth rather than its 
practical applications _ oie 


Science has its place, but there are many 
important things that can never possibly be 
understood by the human mind . 


| prefer to work outdcors rather than indoors 


If | encounter a person whom | have met 
previously, | begin a conversation with him .. 


| enjoy teas and receptions 
| talk with strangers when | travel 


| enjoy watching football, 


basketball, or 
baseball games 


| enjoy chatting and playing with children 


| don’t care much for scientific or mathe- 
matical articles & rhe 


| dislike mathematics 
| like to read about science ..... 


| like to look for faulty reasoning in an 
argument ...... 


It puzzles me why some people will so 
avidly read and discuss science fiction .... 


| would rather read about the lives and works 
of men such as Alexander, Julius Caesar, and 
Charlemagne than about Aristotle, Socrates, 
and Kant . 


When science contradicts religion it is because 
of scientific hypotheses that have not and 
cannot be tested ee a 


It is hard for me to work intently on a 
scholarly problem for more than an hour or 
two at a stretch 


When | sit down to study it is hard to aoe 
my mind on the material 


Science should have as much to say about 
moral values as religion does 


The idea of doing research does not appeal 
to me 
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PART C 
ATTITUDE INVENTORY II 


DIRECTIONS: A number of controversial statements are given below. Indicate the degree 
of your personal agreement or disagreement with each statement by circling the appropriate 


number at the right. 

CIRCLE 1—if you agree strongly (AS) with the statement. 
CIRCLE 2—if you agree somewhat (A) with the statement. 
CIRCLE 3—if you are undecided (U). 

CIRCLE 4—if you disagree somewhat (D) with the statement. 


CIRCLE 5— if you disagree strongly (DS) with the statement. 


Schools should be granted greater local autonomy in curriculum building 
Provincial teachers’ associations should be able to discipline members for violating teacher ethics . 
Curriculum guides issued by the Department of Education should specify methods to be used 


School boards should be elected specifically to manage and administer the schools of the area and 
should be fiscally independent of municipal authorities 0.0.0.0... 0c. eceeeeeeeeeeeneeee ees ee 


Increased federal aid for education should be provided . 


The curriculum authority of the Department of Education should be limited to matters of course 
objectives and minimum content * 


Provincial teachers’ associations should be concerned with the competence of teachers 
Effective teaching can be done with more than twenty-five pupils per class 


The local teaching staff should be consulted at all stages of the planning and designing of 
school buildings os A esse 5 Ree ee 


Only those individuals who have teaching certificates should be ents to the instructional staff of 
the Faculty of Education a ee: See 


The Alberta Teachers’ Association should do everything in its power to maintain the right to strike 


Teachers should accept as part of their responsibility the supervision of spon as on. school 
premises during noon intermission ... i me eee 


Selection of instructional methods should be a prerogative of teachers... ....... 
Teachers should be paid according to a provincial salary scale 


Provincial teachers’ associations should have the right to recommend cancellation of oa  teacher’s 
CELTITICCTC MMMM octets Gb oldesaee shoes) eerps eneee iwc anne Aeon eae EAA OR CORT ee 


Membership in the provincial teachers’ association should be compulsory for all teachers 
Teachers should be paid on the basis of merit 
All teachers should be employed and paid by the provincial government 


Teachers should decide whether or not they ce in or sponsor any particular extracurricular 
activity 


Teachers should be compensated for time spent in curriculum writing 
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PART D 
EDUCATION PROFESSION ASPIRATION SCALE 


Of the 60 Educational positions listed below, select the NUMBER corresponding to the 


position that best answers each of the following questions and write this number in the blank pro- 


vided. For convenience, the positions have been listed in eight categories. 
(a) Which is the BEST position you are REALLY SURE YOU CAN GET when your schooling is over? (a) by), 2S) 
(b) Which ONE would you choose if you were FREE TO CHOOSE ANY of them you wished when your 
schooling is over? (b) Dye), Se 
(c) Which is the BEST ONE you are REALLY SURE YOU CAN HAVE ten years from now? (c) Nel, Se) 
(d) Which is the ONE you would choose to have ten years from now, if you were FREE TO HAVE ANY of 
them you wished? (d) 60, 61 
(e) Which is the BEST ONE you are CERTAIN you would be successful in, if you were given the opportunity 
of having it when YOUR SCHCOLING IS OVER? (e) 62708 
A. PRESCHOOL (nursery and kindergarten positions) D. ADMINISTRATIVE AND SPECIAL SERVICES 
‘1. Teacher 33. Superintendent of a city system 
2. Supervision of nursery schools 34. Assistant superintendent of a city system 
3. Research worker in child growth and development 35. Business manager (supplies, purchasing, etc.) 
4. Director of a private nursery or kindergarten 36. Research director 
37. Director of audio-visual materials, city school system 
B. ELEMENTARY SCHOOL POSITIONS 38. Director of public relations, city school system 
5. Teacher for separate or combined grades in a small town Se SNe) PEFeesigeh ar enty Caneel SPA 
: é 3 40. Personnel director, city school system 
6. Teacher for separate or combined grades in a city 
7. Teacher of special subjects such as art, music, or physical E. JUNIOR COLLEGE POSITIONS 
education 
1. Teach f ject fiel 
8. Teacher of physically handicapped or mentally retarded 4 ec ate Paulie’ it 
: ; 42. Personnel director 
9. Co-operating teacher in a demonstration school : 
: : 43. President or dean 
10. General or special supervisor . 
: 44. Registrar 
11. Assistant principal in a small town school ‘ 
: ie ; ‘ 45. Business manager 
12. Assistant principal in a city 
13. Principal, small town school F. UNIVERSITY POSITIONS 
14. Principal, city school 46. Lecturer in any subject field offered in the Faculty of 
15. Librarian Education 
16. Child psycholcgist or counselor 47. Professcr in a subject field in the Faculty of Education 
17. Curriculum consultant 48. Head of a department in the Faculty of Education 
49. Assistant dean of Education 
C. SECONDARY SCHOOL POSITIONS (Junior and Senior High) 50. Dean of Education 
5 President of i it 
18. Teacher of academic subject, small town school 3 Saag ne a es aes 
19. Teacher of vacational subject, small town school G. PROFESSIONAL ORGANIZATIONS (such as the Alberta 
20. Teacher of academic subject, city school Teachers’ Association or the Canadian Teachers’ Federation) 
21. Teacher of vocational subject, city school 52. Staff office or field worker 
22. Co-operating teacher in a demonstration school 53. Executive secretary 
23. Department head of a subject area 54. Research worker 
24. Assistant principal, small town school H. PROVINCIAL DEPARTMENT OF EDUCATION 
25. Assistant principal, city school 55. Superintendent of a school division or county 
26. Principal, small town) schoo! 56. Inspector of high schools 
27. Principal, city school 57. Director of a Division within the Department (e.g., Director 
28. Supervisor of a subject area of Vocational Education) 
29. Curriculum consultant 58. Director of a Branch within a Departmental Division (e.g., 
30. Athletic coach Director of Guidance, Director of Curriculum) 
31. Guidance director 59. Chief superintendent of schools 
32. Librarian 60. Deputy Minister of Education 


Your co-operation in completing this inventory is much appreciated. 


Completeness in answering all items is important. 


response has been made to all items. 


Would you please check to see that a 


You are reminded that all answers given here are held in strict confidence and that after 
coding, all replies become completely anonymous and are used thereafter only for statistical analysis. 


THANK YOU. 
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